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Revisit the KWL chart students created during the PreViewing Activity or the results of the small-group discussion
they had during the Pre-Viewing Activity. What were
students’ initial perceptions of First Nations peoples and
First Nations education, and how does this compare and
contrast with their perceptions of First Nations peoples and
First Nations education after viewing the film? Using this
as a prompt, have students write a two-paragraph written
response.
Have students participate in a Socratic discussion on the film.
Guidelines for Socratic discussions can be found here: http://
www.authenticeducation.org/documents/WhatSeminar04.
pdf
Ask students to consider the message contained in the film.
What lifestyles, values and points of view are represented
in this message? What lifestyles, values and points of view
are omitted from this message? Using these questions as
prompts, have students conduct research on life on First
Nations reserves and in remote communities. Does the film
provide a complete understanding of the issues faced by First
Nations youth living on-reserve? How does the filmmaker’s
message affect students’ understanding of First Nations
peoples and life in reserve communities?
Have students explore the First Nations Child & Family
Caring Society website (https://fncaringsociety.com/
shannens-dream and https://fncaringsociety.com/shannensdream-school-resources) to research some of the issues in
First Nations education. After conducting their research,
have students create posters to summarize the issues. Have
students present the posters at an assembly, a lunchtime
group or other school event. As an Extension Activity, have
students make a list of suggestions that detail how they
would take action to address the issues the First Nations
Child & Family Caring Society raises about First Nations
education.

Show students their quotations from the Pre-Viewing
Activity and see if their opinions were changed, altered or
enhanced by the film.
Have a large-group discussion guided by student questions
written during the Viewing Activity.
Have students read the Adolescent-Friendly Version of the
United Nations Declaration on the Rights of Indigenous
Peoples (http://www.un.org/en/index.html/ Type the article
title into the search function of the website). Ask students
to form small groups to discuss how the issues raised in
the film connect to Article 14 and Article 21 of the UN
Declaration. Have students create a list of questions that
show these connections. Have students use the questions
to interview someone in their community (e.g., a local
politician, a leader in education or the executive director of
the local Indigenous Friendship Centre or Tribal Council). The
interview can be recorded on camera or presented in writing.
After they complete the interview, ask students to create a
media document—a news program, newsletter, newspaper
or magazine—to showcase the interview. To complete the
media document, ask students to create other content by
using the list of suggested websites and online resources
listed below to research issues in First Nations education.
Have students complete an exit note. The exit note should
contain one idea that demonstrates what they learned from
the film, as well as one question that they still have about the
topic.

Ask students if the predictions they made about the trailer
in the Pre-Viewing Activity were correct. Have them give
specific evidence from the film—facts revealed in images or
dialogue—that supports or disproves their prediction.
Have students choose one of the events from the film and
write a diary entry as if they were part of the event.
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WEBSITES AND ONLINE RESOURCES
About the Film
http://lanaslezic.com
Twitter: https://twitter.com/LanaSlezic
Facebook: https://www.facebook.com/lana.slezic

Additional Resources
The Canadian Encyclopedia: The encyclopedia’s entry on
reserves offers a clear explanation of why reserves were
created, as well as information on reserve demographics,
locations and how reserves relate to Canadian law including
the Indian Act. The entry also contains numerous crossreferences to other helpful entries, such as social and
economic conditions in First Nations communities, land
claims and treaties.
http://www.thecanadianencyclopedia.ca/en/ Type “Aboriginal
Reserves” into the search function of the website.
The Canadian Encyclopedia: The encyclopedia’s entry
on education for Aboriginal peoples covers pre-contact
education practices, the adoption of European-style
education practices in Aboriginal communities, the history
and impact of residential schools on Indigenous communities,
the push toward Indigenous-led education and challenges
for Aboriginal students in both the on-reserve and public
school systems. In addition, this entry contains two excellent
video clips: a Heritage Minute on Chanie Wenjack, who died
trying to walk home from a residential school in Northern
Ontario, and a YouTube clip of First Nations youth Shannen
Koostachin, an education activist in Attawapiskat, a First
Nations community on the shores of James Bay.
http://www.thecanadianencyclopedia.ca/en/ Type “Aboriginal
People Education” into the search function of the website.
The Canadian Encyclopedia: The encyclopedia’s entry on
Aboriginal peoples of the Plains gives a thorough background
on pre-contact cultures, language groups, spirituality and
social organization, as well as the impacts of colonization.
http://www.thecanadianencyclopedia.ca/en/ Type
“Indigenous People: Plains” into the search function of the
website.

during the 20th century. The piece makes it clear that there
was no basis in Canadian law for the pass system—which
started in Saskatchewan—and that even the Northwest
Mounted Police contested the actions of Indian agents, who
were federal bureaucrats, enforcing the system.
http://www.cbc.ca/news/indigenous/dark-history-canada-spass-system-1.3454022
CBC News: This CBC in-depth investigation into education
funding gaps between Aboriginal young people attending
on-reserve schools and students attending publicly funded
schools contains a wide range of viewpoints on the subject—
including Assembly of First Nations chief Perry Bellegarde
and Cindy Blackstock of the non-profit advocacy group First
Nations Child and Family Caring Society—and also compares
how various federal governments have approached the
Aboriginal education file.
http://www.cbc.ca/news/politics/first-nations-educationnon-system-1.3759818
CBC News: This CBC News Interactive feature discusses First
Nations education through the eyes of students, parents,
teachers and school administrators in different parts of the
country. The students featured attend both on-reserve and
public school systems, giving a full picture of the issues for
both on-reserve and urban Aboriginal students.
http://www.cbc.ca/news2/interactives/gradingthegap/
#EndTheGap: The website of the End the Gap organization
features videos and extended interviews with Indigenous
researchers, politicians and experts on the education
funding gap.
http://www.endthegap.org
First Nations Child and Family Caring Society: This non-profit
organization advocates for Indigenous children and youth
across Canada, paying particular attention to education and
child welfare issues. The Caring Society website contains
information on the work of First Nations education activist
Shannen Koostachin, as well as numerous other resources
pertaining to Aboriginal education in Canada.
https://fncaringsociety.com/shannens-dream-schoolresources
https://fncaringsociety.com/shannens-dream

CBC News: This story on Alex Williams’s documentary film,
The Pass System, contains information on the pass and
permit system that confined First Nations people to their
reserves, denying them freedom of movement for decades
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Maclean’s: The article “On First Nations Issues, ‘Sunny Ways’
Was Just a Phase” relates the education funding issue to
the 2017 federal budget, questioning whether the Liberal
government of Justin Trudeau will follow through on its
promises to improve Aboriginal education.
http://www.macleans.ca/ Type the article name into the
search function of the website.
Maclean’s: The article “Why Fixing First Nations Education
Remains So Far Out of Reach” compares educational
outcomes for Indigenous people living off-reserve to the
outcomes for Indigenous students attending school onreserve. It also examines the despair felt by many Aboriginal
youth, and clearly explains how poverty, violence and the
cycle of intergenerational trauma fuel that despair.
http://www.macleans.ca/ Type the article name into the
search function of the website.
Maclean’s: The article “Aboriginal Students: An Education
Underclass” documents what happened when the reserverun school on Saskatchewan’s Waywayseecappo First
Nation joined the provincial school board—and how student
outcomes are improving in the wake of the elimination of the
education funding gap experienced by Aboriginal students
attending on-reserve schools in Canada.
http://www.macleans.ca/ Type the article name into the
search function of the website.

defines the concept of institutionalized discrimination, and
asks viewers to think about why Canadians continue to
accept that one segment of Canadian society (Indigenous
students attending school on-reserve) is treated differently
from another segment of society (students attending publicly
funded schools).
https://www.youtube.com/ Type the video name into the
search function of the website.
YouTube: “Failing Canada’s First Nations Children” is an
informative 30-minute documentary that first aired on
Global Television’s 16x9 program. It examines the reality of
many First Nations families: either keep children at home on
the reserve and deny them an education, or send them away
to cities—where they live with non-Indigenous families in
boarding homes—so they can access the education they will
never receive on-reserve.
https://www.youtube.com/ Type the name of the episode
into the search function of the website.

Saskatoon StarPhoenix: The article “First Nations Kids Are
Just as Capable” contains information on the First Nations
Spelling Bee and quotations from some of the students
featured in Bee Nation.
http://thestarphoenix.com/ Type the article name into the
search function of the website.
Spelling Bee of Canada: National organization that runs the
spelling bee.
https://spellingbeeofcanada.ca
YouTube: In the short video “Pamela Palmater on First
Nations Education,” shot by the Toronto Star newspaper,
Indigenous legal scholar Pam Palmater discusses the legal
shifts and attitude changes that must occur if Canada is to
address the education gap for Aboriginal students in Canada.
https://www.youtube.com/ Type the video name into the
search function of the website.
YouTube: The “Fair Funding for First Nations Schools” video
provides an excellent overview of the issue of education
funding, featuring crucial information from Cindy Blackstock
of the First Nations Child and Family Caring Society, as well
as Indigenous politicians, teachers and students. It also
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CULMINATING ACTIVITY: WE ARE ALL TREATY PEOPLE
The young people featured in this film all live in the province of Saskatchewan, in on-reserve communities including the
Ahtahkakoop First Nation, Big River First Nation, Saulteaux First Nation, Onion Lake First Nation and the Kakewistahaw First
Nation. These communities are signatories to either Treaty 6 or Treaty 4.
Use the Office of the Treaty Commissioner website (http://www.otc.ca) to research treaties in the province of Saskatchewan.
Click on “The Treaties” tab to start. There are four drop-down menus that provide crucial information.
Once you have gathered information on the treaties, research education issues for First Nations students attending schools
on-reserve. A good place to start is the First Nations Child and Family Caring Society website (https://fncaringsociety.
com/main), which has a First Nations Education Information Sheet (https://fncaringsociety.com/sites/default/files/
Information%20Sheet%202%20-%20First%20Nations%20Education%20final.pdf) and an excellent resources section
relating to the Shannen’s Dream campaign (https://fncaringsociety.com/shannens-dream-learn-more).
Your task is as follows:
1. Create a Venn diagram, chart or other visual representation that compares and contrasts the promises made in Treaty 4
and Treaty 6 about education with the reality for First Nations students attending school on-reserve today.
2. You now have two choices:
(a) Choose a point of view—e.g., First Nations chief (historical or contemporary), non-Indigenous person living anywhere in
Canada, Aboriginal student attending school on-reserve, non-Aboriginal student attending your school, parent with a child
attending school on-reserve—and write a persuasive essay about the funding formula for students attending school onreserve. Your persuasive essay must contain at least three main points from the research you did on treaties and on First
Nations education, along with a clear argument as to why the formula should, or should not, be changed. Make sure to include
a page to list the sources you used (for ideas that are not your own). You can also include the diagram you created in Step 1,
as well as any other visual resources you choose.
(b) Choose a point of view—e.g., First Nations chief (historical or contemporary), non-Indigenous person living anywhere in
Canada, Aboriginal student attending school on-reserve, non-Aboriginal student attending your school, parent with a child
attending school on-reserve—and do an oral presentation about issues in First Nations education. Your presentation must
include at least three main points from the research you did on treaties and on issues in First Nations education. Make sure
to show or cite the sources you used (for ideas that are not your own). Your presentation can include visuals (such as the
diagram you created in Step 1), images or artwork that relates to your research.
3. After you complete the essay or presentation, form small groups of three or four students. Working together as a group,
discuss the idea that “We are all treaty people.” What do you think this means? Where can you get more information on this
idea? Once you have agreed on the meaning of this statement, create a short film, poster or piece of visual art that sums up
the idea. Use the following questions to guide your film/poster/artwork: Why should non-Indigenous people see themselves as
“treaty people”? How does seeing yourself as part of an Indigenous treaty relate to taking action on Indigenous issues such as
the education funding gap?
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ACTIVITY RUBRIC: WE ARE ALL TREATY PEOPLE
Knowledge/Understanding
2.5

2.9

3.0

3.4

3.5

3.9

4.0

5.0

Student demonstrates
a limited understanding
of the research and
how to conduct a
critical analysis;
much of the required
information is missing

Student demonstrates
a moderate
understanding of the
research and how
to conduct a critical
analysis; some of the
required information is
missing

Student demonstrates
a considerable
understanding of the
research and how
to conduct a critical
analysis, and includes
most of the required
information

Student demonstrates
a high level of
understanding of the
research and how
to conduct a critical
analysis, and includes
all required information

/5

Student demonstrates
a limited ability to
research, synthesize
and organize additional
resources

Student demonstrates
a moderate ability to
research, synthesize
and organize additional
resources

Student demonstrates
a considerable ability
to research, synthesize
and organize additional
resources

Student demonstrates
an outstanding ability
to research, synthesize
and organize additional
resources

/5

Student makes
connections within
and between various
contexts with limited
effectiveness

Student makes
connections within
and between various
contexts with some
effectiveness

Student makes
connections within
and between
various contexts
with considerable
effectiveness

Student makes
connections within
and between various
contexts with a
high degree of
effectiveness

/5

Organization of ideas
and visual resources

The presentation
contains numerous
grammatical, spelling
or punctuation errors;
no visual resources
are included

The presentation
contains some
grammatical, spelling
or punctuation errors;
some visual resources
may be included

The presentation
is largely free of
grammatical, spelling
or punctuation errors;
visual resources
are included

The presentation is
free of grammatical,
spelling and
punctuation errors;
relevant and thorough
visual resources are
included

/5

Delivery (eye contact,
audible, enthusiasm)

The student did
not engage the
audience

The student
engaged the audience
for some of the time

The audience was
engaged for most of
the time

The audience was
engaged throughout
the presentation

/5

Understanding of the
research and issues,
and how to conduct a
critical analysis
(compare/contrast)

Thinking and Inquiry

Ability to research,
synthesize and organize
additional resources
(charts, diagrams)

Application

Making connections
between various contexts
(treaties and contemporary
issues; issues in FN
education and taking action
in local community)
Communication

Comments:

Total: ___ /25 =___ /100
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• identify global demographic disparities that are of concern to people living in Canada, and assess the roles
of individuals, organizations and governments in Canada in addressing them.
• identify factors (e.g., job opportunities, accessibility of transportation and communication networks,
availability of social services, availability of natural resources, cultural attitudes) that influence the
demographic characteristics of settlements across Canada.
• analyze trends in the migration of people within Canada (e.g., increase in First Nations, Métis and Inuit
peoples moving into urban centres).
• explain some significant events, developments and/or issues that affected First Nations, Inuit and/or Métis
people in Canada during this period (1945–1982), e.g., the pass system.
Grade 9 & 10 Canadian
and World Studies

• describe some significant issues and/or developments that have affected relations between governments
and First Nations, Inuit and Métis peoples in Canada since 1982 (e.g., Ottawa’s apology for the residential
school system) and explain some changes that have resulted from them.
• describe some civic issues of local, national and/or global significance (e.g., Aboriginal treaty rights) and
compare the perspectives of different groups on selected issues.
• explain, with reference to issues of civic importance, the roles and responsibilities of different levels of
government in Canada.
• demonstrate an understanding that Canada’s constitution includes different elements, and analyze key
rights of citizenship in the constitution, with particular reference to the Canadian Charter of Rights and
Freedoms (e.g., rights of Aboriginal people).
• identify examples of human rights violations around the world.
• analyze various criteria that are used to measure quality of life, and assess quality of life in the region with
reference to several of these criteria (e.g., literacy rates, access to education).

Grade 11 & 12 Canadian
and World Studies

• analyze how various factors affect quality of life indicators in the region (e.g., public expenditures on
education, discrimination against women or minorities, inequitable access to resources).
• assess the effectiveness of programs, policies and strategies of various groups and organizations, including
governments, aimed at improving the quality of life for people in the region (e.g., policies related to
education).
• analyze how various factors affect economic development in the region (e.g., availability of an educated,
skilled workforce, legacy of colonialism, political policies).
• identify social, economic and political issues within Aboriginal communities in relation to Canadian
government policies.

Grade 9 & 10 Native
Studies

• identify issues currently affecting Aboriginal peoples and the responses of local and national leadership to
these issues.
• identify different points of view concerning a Canadian treaty negotiated between Indigenous peoples and
the government.
• describe various ways of exercising autonomy used by Aboriginal peoples (e.g., control over education).
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• demonstrate an understanding of contemporary Aboriginal perspectives on Aboriginal-Canadian relations.
• assess the degree to which the needs of Aboriginal peoples are being addressed by various levels of
government.
• investigate potential topics by formulating questions, identifying information needs and purposes for
writing, and developing research plans to gather information and ideas from primary and secondary
sources.
• explain how Aboriginal people find their identity in the larger community (e.g., in the extended family) as
well as in themselves.

Grade 11 & 12 Native
Studies

• demonstrate an understanding of the historical experience of Aboriginal peoples in asserting their
sovereignty through treaties, negotiated agreements and other formalized processes.
• demonstrate an understanding of the role of the principle of respect in Aboriginal government (e.g.,
decision by consensus, the role of the extended family) and determine whether this same principle is
utilized by Canadian governments.
• demonstrate an understanding that in making treaties, both Aboriginal peoples and the Canadian
government recognized and affirmed each other’s authority to enter into and make binding commitments
in treaties (e.g., “numbered treaties” 1 to 11).
• identify areas of conflict between Aboriginal peoples and the government of Canada with respect to treaty
interpretation (e.g., funding for education).

The Overall Expectations listed above are from the Ontario Curriculum. Complete course descriptions, including all Overall
and Specific Expectations can be found at: http://www.edu.gov.on.ca/eng/teachers/curriculum.html
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