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Burgundy Jazz Educator’s Guide Overview

Burgundy Jazz Educator’s
Guide Overview
Who might use this guide
The Burgundy Jazz Educator’s Guide is aimed
at educators in elementary (Grades 6–8) and
secondary schools. The content of the guide is
interdisciplinary with objectives that are aligned
to subject matter and skill sets found in History,
Geography, Social Studies, Art, Drama, Music, and
Media and Technology.

How the guide is organized
There are five units in the guide. Each has a focus
subject and target grade range and consists
of 3–4 lessons with a culminating project. The
introduction to every unit provides an overview
of the lessons, objectives, prior knowledge and
skills students should have, as well as a suggested
timeline and list of materials required.
Summaries of technology-integration opportunities and student-centred approaches, as well as
some additional resources, are provided. Three
additional reference sheets are supplied:
• Reference Sheet 1:
Burgundy Jazz Optimization Tips
• Reference Sheet 2: Tech Tips
• Reference Sheet 3: Glossary
Culminating Projects are outlined at the end of
each unit and should be reviewed at the same time
as the introduction. Please note: Some projects
cover more objectives and require more materials
than stated in the introduction of each learning
unit.

How to use the guide
The guide contains lessons, projects and ideas
to dig deeper into themes or content. It offers
educators the flexibility of teaching a selected unit
from start to finish or choosing individual lessons
and projects, according to the available time,
resources and objectives of the educators.
Each lesson begins with a focus question and
contains student-centered activities. To scaffold
key research and inquiry skills, such resources as
the KWL(C) chart are recommended throughout
the guide. An inquiry-based tool, this chart is
used to guide meaningful learning and reflection.
Students are asked to reflect on what they already
know (K), what they want to know (W), and what
they have learned (L), as well as how their opinions
and knowledge have changed (C).
We encourage educators to take advantage of the
opportunities to use technology.
A curriculum matrix is provided to help educators
optimize the guide for their classroom and
curricular goals. The matrix
links courses from each
province’s curriculum to
appropriate units.
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Educational Approach
This guide presents lessons and projects that use cross-curricular links to strengthen knowledge and
understanding. It offers students opportunities to build and demonstrate their knowledge, in engaging and
creative ways, through project-based learning.
The projects and activities suggested in this guide highlight the research process, where creation provides
opportunities for knowledge to emerge. Escaping the boundaries of tradition, information is explored and
presented in a variety of formats—performances, experiences, interactive art and digital-media products—
which allow new understandings and experiences to emerge. Project-based learning is used to foster
synthesis and deeper understanding in each lesson.
In addition to supporting project-based learning, this guide engages learners at the intersection of digital
and media literacy, where students are given opportunities to critically engage in decoding media as
consumers and be active participants in and producers of media content, in safe and ethical ways.
Students and educators are empowered to engage with the Burgundy Jazz interactive web documentary,
mobile app and eBook to create, manipulate, recycle, share and evaluate: information, digital photos, videos
and maps. In these ways, they can construct their own meanings. The guide aims to enhance digital literacy
in the classroom by offering opportunities for seamless tech integration.

Technology Integration
Technology integration is the purposeful use of media or technology tools, such as computers, tablets,
cameras, software or the Internet, in the K-12 classroom, to support the overarching goals and learning
outcomes defined by the set curricula. According to Vega (2013), successful technology integration must
support key components of learning, such as active engagement and collaboration, connections to realworld experts, and frequent feedback and interaction.
Every educator faces a unique situation with regard to accessing and integrating technology in their
classroom. Mishra and Koehler (2007) believe that successful integration lies in the ability of an individual
educator to engage and navigate the interactions between pedagogy, content and technology (Edutopia,
2014). The TPACK website offers a large selection of resources for educators.
The Burgundy Jazz Educator’s Guide offers students
opportunities to use a variety of tools to learn and engage
in meaningful projects that lead to deeper understanding.
The types of technology integration you will find in this
guide include:
• Project-based activities incorporating technology

Studentcentred
Lessons

Inquiry-based
Projects

• Learning with mobile and handheld devices
• Web-based projects, explorations and research
• Student-centred media in the form of digital stories,
songs and presentations

Burgundy Jazz

• Collaborative online tools, such as Google Docs

Come
share
with us

Catbird Productions invites you and your class to submit photos. Selected
projects may be published on our social-media channels. Email your projects
to: education@catbirdproductions.ca.

Reference Sheet 1: Burgundy Jazz Optimization Tips
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Reference Sheet 1: Burgundy
Jazz Optimization Tips
The following reference sheet provides an overview of each Burgundy Jazz platform (web documentary,
mobile app and eBook). It also offers classroom tips to optimize the use of each in the Burgundy Jazz
Educator's Guide lessons and culminating projects.

Burgundy Jazz Web Doc
The web documentary offers a rich cinematic and interactive experience that explores the music,
community and artists of Montreal’s Little Burgundy neighbourhood in the changing social and
historical contexts of the 1920s to the present day. Watch all 14 web capsules continuously or stop to
explore the themes of each chapter in more depth through photo galleries, audio extracts, extra video
clips and an interactive timeline.

Classroom Tips	
• Watch together as a class or allow students to
engage with the content individually or in small
groups. This may be done on a computer or
portable laptop, iPad or other tablet device.
• Use the lessons provided in the Burgundy Jazz
Educator’s Guide to connect the content to your
subject area and delve deeper into the subject
material.

Reference Sheet 1: Burgundy Jazz Optimization Tips

burgundy Jazz iPhone mobile application
Navigate your learning en route—plug in your headphones and go exploring! With this iPhone
app, you can visit the specific locations in the neighbourhood that were key to the rise of jazz.
Four different geolocative walking tours allow you to discover the history of Montreal’s Black
community, meet some of Montreal’s jazz legends and even visit Oscar Peterson’s birthplace.
Rich three-dimensional soundscapes create an immersive sonic world, featuring the voices
and ambiance of the Golden Era of Jazz. In some mapping hotspots you can manipulate the
sound by interacting with your iPhone. This is a unique learning device to inspire geo-locative
learning, place-based narratives and more.

Classroom Tips 		
Optimized for iPhone 5, but compatible with the iPad and iPod touch.
• Students can easily share an iPod, iPad or iPhone. Ensure that they have speakers or
headphones to clearly hear the narration and sounds.
• Concentric circles on the map indicate the hotspot has an interactive soundscape.
• Note: Some of the interactive soundscapes are only accessible if you are physically in
Montreal’s Little Burgundy neighbourhood.
See In the Field Tips for instructions.
• Encourage students to zoom out to
understand where Little Burgundy and
Montreal are in relation to the rest of
Canada.
• The app’s index may be used to quickly
find information on specific locations
identified in the app, as well as relevant
accompanying text and photos.		
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In the Field Tips
• Students can share iPods, iPads or iPhones, but it is ideal if each has their own device.
• Plan ahead—take the full tour from your home or classroom.
• Encourage students to zoom out to understand where Little Burgundy and Montreal are in
relation to the rest of Canada.

Sound On/Off
• Turn soundscapes on/off by tapping the sound levels tab at the top of the screen.
• Many of the locations on the app are located in busy urban areas of Montreal. It is important
that students have headphones or mini-speakers to hear the narration and soundscapes
clearly.
• The narration begins automatically and runs continuously.

Interactive Soundscapes
Concentric circles on each of the app’s four walking tour maps indicate targeted hotspots as
interactive soundscapes that users can engage with. You’ll find instructions below, and when you
click on the hotspot soundscape, on how to play with each one.
Note: The soundscapes are optimized for iPhone 5. Soundscapes are accessible by all users;
however, to access some of the interactive soundscapes, you must be physically situated in
Montreal.

Mobile App Walking Tours
• Club Route
»» Windsor Station: Raise your phone and point it in the direction of the building, as though you
were taking a picture, to hear the re-imagined sounds of Windsor Station, when it was still a
functioning train station.
»» Rockhead’s Paradise / Café St-Michel: Slowly rotate 360 degrees to hear what this area
might have sounded like when there were jazz clubs on both sides of the street.
• Oscar Peterson Route
»» Oscar Peterson, Part 1: Make sounds into the mic or let the sounds of your surroundings
be picked up, incorporated and looped into the music. Tilting the phone up and down will
change the pitch of these sounds. Giving the phone a quick shake will change their rhythm.
It takes some practice.
• Black Community Route
»» Union United Church: While listening to the sounds of a service inside the Union United
Church give the phone a quick shake to hear the congregation respond.
• Musicians Route
• Rufus Rockhead: Slowly rotate 360 degrees to hear musicians playing bass, piano and drums.
You’re on trombone—give the phone a quick slide and shake.
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Burgundy Jazz eBook
The area now called Little Burgundy was the birthplace of jazz in Montreal. In this intuitive
and easy-to-use eBook, meet the music legends and community members who shaped Little
Burgundy, from its early years to the present day. Explore the textures of Montreal’s jazz era
through an array of rare jazz artefacts, landmark sites connected to social justice, costumes
of the Golden Age, facts about the recording and radio industries, and old LP vinyl records.
Learn about the impact of urban renewal on Little Burgundy today—each photo and chapter
tells a fascinating story!

Classroom Tips			
• Immerse students in an eBook experience! Provide
access to iPads and allow students to interact with
the content, photographs and timeline.
Or connect your iPad to a projector and read
excerpts and view photographs of rare jazz
artefacts as a class.
• Some short excerpts are provided
throughout the Burgundy Jazz
Educator’s Guide.

Burgundy Jazz music compilation
—various artists
Learn more about all your favourite Little Burgundy and Montreal jazz artists on
one album. Produced in collaboration with Justin Time Records, the compilation
features hits from Oscar Peterson, Oliver Jones (including his composition “Lights
of Burgundy”), the Nelson Symonds Quartet, Alvin Queen, Charlie Biddle, and the
Montreal Jubilation Gospel Choir.
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Reference Sheet 2: Tech Tips
The following reference sheet provides links for and brief synopses of websites that offer information and
resources for technology integration, digital citizenship and media and digital literacy. In addition, useful
web links and brief descriptions of resources, tools and software that can be integrated into lessons and
projects in this guide are detailed in the second section.

Media Literacy and
Digital Citizenship
Centre for Media Literacy is an organization that
provides resources and best practices for teaching
media literacy. The site offers support for medialiteracy education as a framework for consuming
and participating in media content.
Common Sense Media is an excellent resource
for learning more about Digital Literacy and
Citizenship in the Classroom. An independent
voice, the organization provides trustworthy tools
and information about media and technology.

Technology
Integration
Edutopia – Technology Integration is a website
aimed at helping educators and administrators
use up-to-date classroom innovations that
support engagement, interactivity, feedback and
evaluation. The site is reliable and easy to navigate.
Articles and posts around technology integration
are concise and linked to annotated bibliographies.
SAMR – (Substitution, Augmentation, Modification,
Redefinition) is a simple model created by Dr.
Ruben Puentedura to frame the varying levels of
technology integration in the classroom. The goal
is not to just substitute one type of technology
for another, but to redefine the way we teach and
learn by using technology to do things we could
not before.
TPACK – (Technological Pedagogical Content
Knowledge) is a framework that identifies the
knowledge educators need to effectively integrate
technology around specific subject matter. The
model recognizes that every educator faces a
unique situation with regards to content and the
availability of technological and pedagogical
resources.

MediaSmarts is a Canadian not-for-profit
organization that develops digital- and medialiteracy programs and resources for Canadians.
Their vision is for children and youth to have the
critical-thinking skills to engage with media as
active and informed digital citizens. Learn more
about integrating digital- and media-literacy
outcomes by province and territory here.
Digital Citizenship Policy Development Guide is
a guide developed by the Alberta government,
with an overview of digital-citizenship policies and
practices. It provides guidance across 11 different
areas of digital citizenship, based on Ribble (2011).
Digital Citizenship Program provides a model
for integrating digital citizenship into provincial
curriculum. Developed by the Lester B. Pearson
School Board in Quebec, the program targets
technology policies, and it maps where elements
of Digital Citizenship, such as communication,
awareness, informational literacy and health and
safety, fit into Quebec’s curriculum.
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Resources, Tools and Software
Music and Sound Recording
GarageBand can be purchased and downloaded
onto your computer, iPhone, iPad or iPod touch. It
allows users to create music and podcasts. It can
play back multiple tracks of audio and has a range
of tools that allow the user to enhance and edit
their own tracks.
• How to Compose Music Using GarageBand
provides step-by-step screenshots to
demonstrate how to compose a song using
GarageBand. This resource clearly explains
the purpose and capabilities of each function
in the software and how to compose a song
from start to finish.
• GarageBand Tutorials provides instructional
materials for learning GarageBand basics
such as editing, composing, recording,
importing, exporting and converting audio
files. Each lesson includes a video tutorial
followed by practice items. Timings indicated
help learners estimate the time needed to
view the tutorial and apply new skills.
Soundation is a free web-based tool for creating
music online with loops, effects and virtual
instruments. The website has a Learn section,
which supports new users with how-tos and
Videos.
Audacity is a free, easy-to-use audio editor and
recorder software. Versatile and packed with
features, Audacity can run on almost all operating
systems. As it is an Open-Source software built
by volunteers, a support community is available
to assist users. Advanced users can view the
source code and take part in Audacity’s future
development.
WavePad is free audio-editing software that lets
you record and edit music, voice and other audio.
It is compatible with Windows XP/Vista, Windows
7 and 8, Mac OS X 10.3 and above. It also has an
iPad version that runs on iOS 3.2 or higher and an
Android version that runs on 2.3.3 or higher.

Podcasting In and Out of the Classroom provides
an overview of podcasts, including brief descriptions of what podcasts are, how they can be used
in the classroom and the different software that
can be used to record and edit them. Several links
to video tutorials are also included.
SoundCloud is a site that allows you to upload and
share 120 minutes of music and sounds for free.

Digital Videos and Animation
Movie Maker can be downloaded for free to your
PC. It allows you to import and edit slideshows
and videos, edit a soundtrack or add a theme and
share your video online.
• Windows has a short Getting Started
YouTube video to introduce the main
features of Movie Maker.
• WikiHow’s How to Use Windows Movie
Maker uses animated screenshots to take
you step by step through editing your
videos.
• WikiHow’s How to Add Songs to Your
Movies on Windows Movie Maker has a
comprehensive guide for adding music and
sound to video clips.
iMovie can be downloaded to your Mac, iPod,
iPad or iPhone.
• IzzyVideo has over two hours of iMovie
video tutorials. There are 30 tutorials, each
covering a specific topic. Basic and complex
tasks are covered, including introductions
to iMovie, video importing, sound and music
editing, video effects, transitions and video
exporting.
• Mac Video Tutorial is a Wiki page devoted to
iMovie tutorials. Its 1–3 minute tutorials are
divided into four categories: import, organize
and edit video; enhance your movies; record
and share movies; and iMovie ‘11 video
showcase.
• WikiHow has a comprehensive guide for
adding music and sound to your movies.
• The National Parks has comprehensive PDF
guides to editing videos and mixing audio in
Movie Maker.
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Screencast-O-Matic, QuickTime and Microsoft
Expression Encoder 4 Screen Capture are free
online software packages that allow you to create
screencasts. Compatible with Macs or PCs, they
are simple tools for recording your screen and
voice and sharing the link.
National Film Board StopMo Studio is a free app
born out of the National Film Board of Canada’s
animation workshops. An intuitive app, it teaches
students how to create stop-motion animation.
A full educator’s guide on how to use and teach
stop-motion animation is available here.

DIGITAL PHOTOS
iPhoto is available for purchase for Mac computers.
Simple tools allow you to quickly edit and share
your photos. Follow the basic photo-editing tips
from MacWorld.
fotor is available for free and compatible with
Windows 8. It is an all-in-one photo-editing
software containing tools that allow you to quickly
edit your photos and create photo projects such as
collages. Follow the basic photo-editing tips from
Microsoft.
Adobe Photoshop is a flexible and professional
photo-editing tool that you can purchase online. It
will allow you to manipulate photos with precision,
for professional results.

DIGITAL MAPPING
MapFab is a free Google Maps editor. It offers a
clever way to create and share Google Maps; it can
zoom in to see streets and add location points,
lines and symbols.
Animaps is a free service built for users to create
animated Google Maps. Students can create a
tour of placemarks that plays according to the
time specified and import photos from Flickr and
Facebook. Students can save their work and give
brief presentations with their animated maps.

UMapper is a free web-based authoring application
that allows users to create, manage and distribute
online maps on websites, blogs or social-media
networks. Users at any skill level can add points
and interactive overlays.
Google SketchUp is a free tool, which gives you
the ability to create 3D drawings and import them
into GoogleEarth.

WEBSITE BUILDER
Wix is a free and easy-to-use tool, with many
professional templates to choose from. It has an
intuitive drag-and-drop interface and is ideal for
photographers, designers and musicians. Wix can
also be used as a storage container or contentcuration tool for sound clips, video, pictures and
sketches, while students are in the production
phase of digital-media projects.

CONTENT-CURATION TOOL
Storify is a free content-curation tool that allows
users to bundle online resources into magazinestyle sites and generate an audience of followers.
Storify connects with social-media sites and allows
users to include important voices.
Pinterest is a free content-curation tool that allows
teachers and students to create online pinboards.
Save everything from images and blog posts to
videos and articles in one easily accessible and
user-friendly place.

Reference Sheet 3: Glossary
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Bebop
Bootleg

A style of jazz that originated in the 1940s. It is characterized by virtuosity, fast
tempos, long melodic lines and complex harmonies.
Illegal liquor or the illegal production/transportation of liquor.

Blues

A melancholic style of music that evolved from Southern African-American secular
songs. The style usually employs a 12-bar chorus.

Call and response

A song technique in which one musician offers a phrase and one or more musicians
(or the audience) answer with a direct commentary or response to the offered phrase
(e.g. Cab Calloway's song "Jumpin Jive").

Content curation
Gramophone

The act of gathering and presenting content around specific subject matter.
A turntable device for reproducing the sounds stored on a vinyl record.

Griots

Cultural figures, common in West Africa, who carry the knowledge and identity of
people. Guardians of knowledge, griots chronicle history, ancestry or genealogy.

Hip Hop

A cultural movement that emerged in the largely African-American and Puerto Rican
neighbourhoods of the Bronx (NYC), in the 1970s. It includes four elements known as
rap (lyrics and poetry), deejaying (music creation through turntable manipulation),
graffiti painting (visual arts) and B-boying (dancing). Rooted in African-American
oral tradition, it is considered a continuation of musical traditions such as blues, R&B,
jazz, soul and funk.

Improvisation

The process of spontaneous composition or music making, usually over the repeating
cycle of chord changes of a song.

Jam session
Jazz

Musical motif
Record
Scat

Improvising by a group of musicians.
The popular music of African-American origin, created during the first half of the
20th century. It is typically characterized by complex harmonies, syncopation, “blue
notes” and improvisation.
A recurring subject, theme or idea in a musical work.
A disk designed to be played on a gramophone/phonograph.
The use of nonsense syllables instead of words while improvising vocally, particularly
in imitation of a virtuoso instrumental solo. (e.g. Ella Fitzgerald: “One Note Samba”
or Lambert Hendricks and Ross: “Airegin”).

Reference Sheet 3: Glossary
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Significance of
place

When people develop connections to places based on personal experiences as
individuals or in groups. Place is an abstract concept. The discussion of what makes
a place significant takes account of what students find meaningful and helps to
make the subject of geography relevant to students’ everyday lives.

Slam poetry

Different from “Spoken Word” in the sense that “Slam Poetry” has a competitive
aspect to it—usually poets perform original work alone or in teams before an audience,
which serves as judge (there are worldwide competitions knows as “poetry slams,”
where national teams compete. The work is judged as much on the manner and
enthusiasm of its performance as its content or style, and many slam poems are not
intended to be read silently from the page. Slam came about in the late 80s but was
inspired by such spoken word artists as The Last Poets, who used a very expressive
and emotionally intense style.

Speed rap

To rap very fast.

Spoken word

Poetry intended for onstage performance, rather than exclusively designed for
the page. While often associated with hip-hop culture, it also has strong ties to
storytelling, modern poetry, post-modern performance and monologue theatre, as
well as jazz, blues, and folk music.

Swing

A music style of the 30s and early 40s, when big band was the dominant form of
jazz and popular music. The style implies certain types of harmony and a rhythmic
organization that states the beat explicitly. It also refers to the rhythmic lilt common
to jazz, where even rhythm (do-be-do-be-do) becomes uneven (doo-be-doo-bedoo).

Musical theme

Recurring throughout a film, themes are musical motifs or melodies meant to evoke
associations with an idea, character or place.

Rephotography

The act of taking a photo of the same site with a time lag between the two images
to illustrate “then and now.”

Two-beat

A form of rhythm popularized in the 1920s in which the first and third beats of the
bar are emphasized by the bass, with a resulting “boom-chick” feel.

Urban decay
Urban renewal

The process whereby part of a city falls into disrepair and decrepitude.
A program of land redevelopment in areas of moderate- to high-density urban land
use.

UNIT

1

LYRICAL LEARNING
OSCAR PETERSON’S "HYMN TO FREEDOM"

unit 1

Lyrical Learning – Oscar Peterson's "Hymn to Freedom"
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OVERVIEW
In this two-part lesson, students are introduced to the web documentary Burgundy Jazz, the history of Black
communities in Montreal and musicians like Oscar Peterson. Students examine the lyrics of Oscar Peterson’s
song "Hymn to Freedom," which became the unofficial anthem to the civil rights movement.
First, students watch four capsules from the interactive web doc Burgundy Jazz and begin to form questions
about the time period, in the context of Black history and the Civil Rights movement.
After watching the web doc, students examine lyrics to the song "Hymn to Freedom" and learn more about
the historical context of the song through a jigsaw research activity.
Students may conclude the lessons by mining history resources online and producing a digital curation
product, using content-curation tools such as Storify or Pinterest, or a free website builder, such as Wix.
Teachers will find links to the web documentary as well as links to and excerpts from the eBook and app
throughout this lesson.

Curriculum links

Prior knowledge and skills

• Grades 6–10

Students should be aware of:

• Music, History, Drama, Dance,
Media Arts, Technology

• The Civil Rights Movement

• Can be customized for regional
variations in curricula

• The Quiet Revolution

• The Underground Railroad

Time required

Objectives

• 3–4 periods recommended

After completing these activities students
will be able to:

• Each lesson in the unit may stand alone. Select
according to your time and objectives.

• Explain the historical significance
of a primary source;

Evaluation Criteria

• Describe Oscar Peterson and explain
his significance;
• Analyze the historical significance of blues and
Oscar Peterson’s "Hymn to Freedom";
• Synthesize learning into a piece of art
or a digital media product.

• Discussion-based activities and jigsaw
participation
• Artistic representation of the historical
significance to "Hymn to Freedom."

PAGE
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22
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24
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24

Student-centered
Approach

Lesson 1
Canadian Black History
and Little Burgundy
The lesson begins with an interactive knowledge assessment, before students
delve into learning about Montreal’s Little Burgundy, the working-class
neighbourhood where most of the city’s Black community resided during the
Jazz Age. Using the Burgundy Jazz eBook and web documentary, students
begin to form questions about the time period, in the context of Black history
and the Civil Rights Movement.

Focus Question:
What was Little Burgundy’s role in Canadian
black history?
Objectives:
• Locate Little Burgundy and
describe its significance to
Montreal and Canada;

Reading at the
Negro Community
Centre, 1960s.
The NCC was founded
in Reverend Charles
Este’s living room to help
improve the social and
economic conditions
among the Black
community in Montreal.
It was later moved to the
back of the the Union
United Church where it
became a cultural centre.
Credit: courtesy
Graeme Clyke

Time: 80 min
Materials:
• Audio equipment

• Explain the significance of
Black porters in Montreal;

• Computers or iPads

• Describe Oscar Peterson and
explain his significance.

• Optional KWL(C) chart

• Sticky Notes

Dig Deeper
Watch capsule 4 of the
web doc, "Church and
Community", to learn
more about the NCC.
What comparisons can be
made between Reverend
Charles Estes’ actions
towards establishing a
community centre and
Oscar Peterson’s song
"Hymn to Freedom"?

Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

unit 1

Activity 1
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10-15 min

Introduction
Begin by posing the following questions. Have students write their answers on sticky notes and
post them on the wall.
• What do you know about the history of Black communities in Canada or Montreal?
• What do you know about Montreal and jazz?					
As you progress through the activities, review the sticky notes with the students and take down ones that
are wrong or move them into the category “misconceptions” for further discussion. You can have students
add to the wall as their knowledge grows.
You may also choose to complete this activity using the KWL(C) chart. Instruct students to write what they
Know (K) in the chart and what they Want to know (W). As the lesson progresses, have them add what they
have Learned (L) and how their opinions or knowledge Changed (C).

Activity 2

20 min

Historical Background
Provide students with the following excerpts from the Burgundy Jazz eBook and two more sticky notes. Ask
students to record two things they did not know before reading the excerpts and add it to the wall.
		

Excerpt 1: What is Montreal’s Little Burgundy
Canadian Black History
“Blacks have been part of Canadian history since the sixteenth century; they were here in the early
days of exploration, have been here through the hard times of African-Canadian slaves and the
Underground Railway and have been part of Canadian efforts in the World Wars, and post-war
movements for racial equality. They came as slaves and as willing and hopeful immigrants.
By the nineteenth century, the larger concentrations of Canadian Blacks were in Ontario and the
Maritime provinces although Montreal did have a small Black population. Racism was well entrenched
and most Montreal Blacks suffered discrimination socially, and in employment and housing” (page 9).

Excerpt 2: Introduction
Little Burgundy
The community we now call Little Burgundy is considered the crucible of jazz in Montreal. From the
1920s until the early 1950s Montreal had an international reputation as a glamorous, wide-open city
with a lively nightlife and great jazz. The swinging clubs and musicians of Little Burgundy were an
important part of that reputation. The clubs and music grew organically out of the community and
fed back into it—music and entertainment were a valued part of the Montreal Black community. Music
reached out and spread through the magic of radio broadcasting and the recording industry, and
through the musicians who came from all over North America and who played with local musicians
in hundreds of Montreal clubs. The music was universal, but the Montreal club scene was one of
complex race, class and language relations as well as territorial boundaries.

Refer to the Burgundy Jazz eBook and App for more background information,
images and primary sources.
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45 min

Burgundy Jazz Web
Documentary
Watch the following Burgundy Jazz web doc capsules. Instruct students to watch carefully and record their observations. You may have
to model this for younger students by speaking your thoughts and
observations aloud at the end of the Introduction. Use the questions
below to guide a discussion with your class.
For older students, consider taking them to a computer lab and having
them watch the capsules individually and explore the accompanying
timeline, interviews, photos and audio clips.

Introduction: (3:02)

Dig Deeper
Have students engage in a placebased narrative exploration of
Oscar Peterson and his community with the Burgundy Jazz app.
Select either the Oscar Peterson
Route or the Black Community
Route and learn more about
significant landmarks and aspects of community life in Little
Burgundy!

Capsule 1: Trains and Porters (3:29)
• What observations did you make?
• Describe what’s different from today.

Capsule 8: Life in Little Burgundy (4:07)
• What observations did you make?
• From what you observed, what do you think it was like to live
there?
How accurately do you think the web doc portrays life in Little
Burgundy? Why or why not?

Additional Resources

• How do you think life in Little Burgundy has changed over
time?
• What questions do you have about life in Little Burgundy?

Capsule 10: Oscar Peterson (4:14)

• Black History Canada,
Oscar Peterson

• In your own words, who is Oscar Peterson and why is he
famous?

• How Jazz Helped Hasten the
Civil-Rights Movement

• What contributions did Oscar Peterson make to Montreal,
Black history and jazz?

• KWL Chart

• What questions do you have about Oscar Peterson?
Go back to the sticky notes the class posted earlier and ask students if
there are any that need to be changed or moved to “misconceptions.”
Ask the following questions:
• Did anyone write something on the wall that they now know is
not right?
• Are there new pieces of knowledge that could be added to the
wall?
Invite students to record an “I wonder” question about the topic, to
continue to support the inquiry process.

• KWL(C) Chart
• LEARN Quebec – Resources on
Black History
• Underground Railroad
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Lesson 2
Oscar Peterson’s “Hymn to Freedom”
Oscar Peterson’s song “Hymn to Freedom” became the unofficial anthem of
the Civil Rights Movement. In this lesson, students examine lyrics to the song
through a critical-listening activity and learn about the historical significance
of the song through a jigsaw research activity.

Focus Question:
What is the historical significance

Rosa Parks
Rosa Louise McCauley
Parks is considered the
“first lady of civil rights”.
On December 1, 1955, Rosa
Parks refused to give up
her seat on a bus to a
white passenger, an action
that became a symbol of
the Civil Rights Movement.
Credit: Getty Images

of Oscar Peterson’s Hymn to Freedom?
Objectives:

Time: Two or three 60 min periods

• Analyze and discuss the primary source, “Hymn to Freedom;”
• Research and discuss the historical context of Little Burgundy,
jazz and Hymn to Freedom;
• Explain the historical significance of “Hymn to Freedom.”

Materials:
• Audio equipment
• Computers or iPads
• Printed “Hymn to Freedom” lyrics
• Access to Twitter (optional)

Dig Deeper
Have students investigate
the historical significance
of this photo. What
comparisons can be made
between Rosa Parks’
actions and the lyrics of
Oscar Peterson’s
song “Hymn to Freedom?”
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25 min

Source Analysis
Listen to “Hymn to Freedom” with lyrics.
Distribute individual copies of the lyrics. Ask students to
read the lyrics in pairs and answer the following questions:
• What stands out to you in the song lyrics?
• What can the lyrics tell us and what do they not tell
us about the time period?
• What questions do you want to ask about the lyrics?
You may want to play the song again before or during the
completion of the activity.
Bring students back together. Play the song again and ask
students to spend an additional five minutes writing about
the feelings the song and lyrics evoke.		

Activity 2

Hymn to Freedom
When every heart joins every heart
and together yearns for liberty,
That’s when we’ll be free.
When every hand joins every hand
and together molds our destiny,
That’s when we’ll be free.
Any hour any day, the time soon will
come when men will live in dignity,
That’s when we’ll be free
When every man joins in our song
and together singing harmony,
That’s when we’ll be free.

25 min

Discussion
As a class, debrief the following questions:
• What did you notice about the lyrics?
• What feelings do the song and lyrics evoke?
• What questions do you want to ask about the lyrics, the context or the historical time period?
Present Oscar Peterson’s description of how the song was composed and who wrote the lyrics and continue
the discussion with the following questions:
• How did Oscar Peterson’s description of how the song was composed change your understanding or
interpretation of the song?
• What questions do you now want to ask about the lyrics, the context or the historical time period?

"I tried, to the best of my ability, to recall the various church renderings of numerous Negro spirituals that I
grew up with, and within this form I attempted to construct the melodic and harmonic first chorus of what was
to become the "Hymn to Freedom." The melodic and harmonic line is total simplicity within itself, and to my
thinking, personifies a form of Negro spiritual that might be sung in almost any of the black churches of America.
Realizing that the material was original, Norman Granz asked me what the title should be and I decided, due
to the predominance of Martin Luther King, Jr. at the time, and the intense focus on the Civil Rights Movement
taking place, that it should be called "The Hymn to Freedom."
A few months after the session, Norman and I were discussing the album and he brought up the possibility of
having lyrics put to the tune. He contacted a lady by the name of Harriette Hamilton, and asked her to write the
lyrics, which she did, and thus was born the true "Hymn to Freedom" song as we know it today.
You can learn more about the song here”
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80-120 min

Jigsaw Research
Divide students into groups of four or five. Assign each group one
of the following research tasks:
• Historical significance of blues (and jazz)
• Historical significance of porters in Little Burgundy
• Historical significance of Little Burgundy
• Historical significance of the music community in Montreal
All members of the group should work together to become
“experts” on their assigned topic. Students may be provided
with access to the Burgundy Jazz web doc so they can watch
the capsules, explore the pictures and timeline; for older students
consider providing access to the Burgundy Jazz eBook and App,
as well as the internet and or library.

Dig Deeper
Watch capsule 4 of the web
documentary, “Church and Community”, to learn more about the
Negro Community Centre (NCC).
What comparisons can be made
between Reverend Charles Este's
actions towards establishing a
community center and Oscar Peterson’s song “Hymn to Freedom”?

Students should have time to discuss the main points of their
segment and to rehearse the presentations in their “expert”
groups.					
Form jigsaw groups by dividing experts, so that each new group
has at least one expert on each topic. Ask students to present
their segments to the group. Encourage students in the group to
ask questions for clarification.
Circulate between groups and offer support where needed.
Come together as a whole class and discuss findings. Fill gaps
where necessary before explaining the final assessment activity.
After the discussion, have pairs of students write or post Tweets
(messages using 140 characters or less) about the historical
significance of the song. Use the Burgundy Jazz hashtag
#burgundyjazzlearning.

Extensions
• Compare Oscar Peterson’s "Hymn to Freedom" with a slave
song. Find supporting resources on LEARN Quebec;
• Use the Burgundy Jazz eBook to extend primary-source
analysis;
• Explore the civil rights movement in more depth.
• Compare and contrast the Quiet Revolution with the Civil
Rights Movement;
• Use the transcription of the song to analyze Oscar
Peterson’s Hymn to Freedom from a blues and musical
stand point

Additional Resources

• Instrumental "Hymn to
Freedom"
• Jazz and the Civil Rights
Movement
• LEARN Quebec
• Oscar Peterson and Oliver
Jones "Hymn to Freedom" Duet
• Oscar Peterson’s Song
Discription of "Hymn to
Freedom"
• Quiet Revolution
• Transcription of "Hymn to
Freedom"
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Oscar Peterson mural by Gene Pendon, “Jazz Born Here”
The mural was installed in 2011 on a building at the corner of Saint-Jacques and des Seigneurs Streets, in the heart of Montreal’s Little
Burgundy. This photo was taken in May 2013.
Credit: Paul Litherland
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Project 1
Mining History – Digital Curator Project
Media literacy is an important skill for students in the digital age. In this project, students extend their
knowledge of Burgundy Jazz, music and civil rights by becoming digital curators. Selecting the best
resources from the jigsaw research, Activity 3 of Oscar Peterson’s “Hymn to Freedom,” students work in
groups or individually to compile an ultimate list of resources on their assigned topic from the jigsaw activity.
Students create and launch their final product using content-curation tools, such as Storify or Pinterest or a
free website builder, such as Wix.

Objective
Students select the best resources from the jigsaw activity and bundle them together to create a curated list
of resources on their assigned topic and share it on a website, which they will also create.

Outcome
Students produce a digital-curation product through, an editorial process that compiles resources on an
assigned topic, as well as a short one-page report explaining how sites were selected, contextualized and
arranged.

Process
Choose an audience: Before selecting content, students must decide who their target audience is, in order
to curate content that is focused, useful and meaningful. If required, review the concept of target audience.
Selection process: Students gather and review websites, blogs, wikis and photos compiled in Activity 3
– Jigsaw Research, as well as the Tweets generated at the end of the lesson. Additional research may be
required, if there are still gaps. Students can use Storify to collect and store online sources easily.
Editorial process: Students should add context to each of the sources by writing a short description stating
what the source is and why it is great.
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Arrangement: Content should be sorted and arranged in an order that makes sense and in a visually
appealing manner that is user friendly. Have students share feedback about the content and visual appeal
of one another’s work.
Publish: Once the content has been collected, contextualized and arranged in Storify or Wix, remind students
to edit their work carefully and publish it. Collect the site URLs and host them in one place.
Report: Instruct students to write individual short reports that describe and explain the editorial selection,
arrangement and creation processes.

Additional Resources

• Pinterest
• Storify
• What is Content Curation?
• Wix
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Handout – KWL(C) Chart
Name: ________________________________________________
Date: _________________________________________________
Subject matter:________________________________________
Before you begin to collect information, write what you know about the topic in the first column. Then list
what you would like to learn about the topic in the second column.
Once you have completed researching, record what you have learned about the topic in the third column.
Finally, use the last column to record how your opinion about the topic has changed.

What I know

What I want to know

What I learned

How my opinion has
changed

UNIT

2

RE-FOCUSED
LITTLE BURGUNDY,
THEN AND NOW
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Re-FOCUSED – Little Burgundy, Then and Now

OVERVIEW
Photography can be used as a form of inquiry-based learning—investigating landscapes and their significance
to individuals and communities. This unit focuses on documentary-photography research (rephotography
is a documentary discipline using repeat photography). Along with the Burgundy Jazz web documentary,
eBook and mobile app, the unit will prompt discussion about place, landscapes, narrative form, and
photography as a window to the past.
Students begin by analyzing a personal photograph of a favourite place to reflect on what makes a particular
place special. Using the Burgundy Jazz web documentary, app and resources in this learning unit, students
discuss significant places and people. They will link the concepts of place and identity to the ethnic makeup
of the community and the cultural influences of jazz music between 1920 and 1950. Students will learn to
recognize how the opportunities afforded by location can shape identity and culture.
Finally, students will embark on a rephotography project, merging their understanding of significance of
place with historical and contemporary landscapes.

Curriculum links

Project Objectives

• Grades 6–10

• Little Burgundy Re-imagined: Create a
photograph through a type of photography
called Rephotography.

• Geography, History, Social Studies,
Photography
• Can be customized, as required, for regional
curricula

Time required
• Recommended 4–6 periods

Objectives
After completing this unit students will be able to:
• Develop an understanding of the
interrelationships between people, places and
the environment;
• Identify and explain the significance of
Little Burgundy to the Black community of
Montreal;

• The unit can be modified, depending on class
time availability and class-size. Each lesson
may stand alone.

Evaluation Criteria
• Classroom participation
• Reflection
• Rephotography project

• Critically analyze photographs;
• Plan and take a photograph which
re-interprets a historical photograph.
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Lesson 1
Memory Maps – Tracing
the Significance of
Little Burgundy
“Place is like a pincushion of a
million stories.”—Massey 2013
In this lesson, students will begin by discussing
photographs of places within their communities
that are significant to them. This will prepare them
for watching the Burgundy Jazz web documentary
and considering why Little Burgundy is significant
to the Black community in Montreal.

Focus Question:
What was the significance of
Montreal’s Little Burgundy
neighbourhood to the Black
community between 1920 and 1950?
Objectives:

Time: 90 min

• Describe and explain the factors that make a
place significant;
• Identify some of the social and
environmental conditions that shaped Little
Burgundy between 1920 and 1950;
• Explain the significance of Little Burgundy
to the Black community between 1920 and
1950.

Preparation:
• Ask students to bring in a printed photo from
home of a favourite place.

Windsor Station 1889
Windsor station is completed and it becomes the
headquarters for Canadian Pacific Railway.
Credit: Canadian Pacific Archives

Materials:
• Projector
• Computers and/or iPads
• Paper
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Activity 1

Part A: Memory Map

25 min

For the following activity, it is recommended that you model each step for students in grades 6-8.
Begin by asking students to take out their photo and complete a memory map about the place in their
image. This could take the form of a short explanation of why it is a favourite place or it could take the form
of a mind map. Ask students to include as many details as they can in five minutes.
Once memory maps are complete, pair up students. Ask students to swap their photos, without sharing
what they have written. Allow students another five minutes to answer the following questions about their
partner’s photo:
• What observations can you make about the photo?
• Why might the place be significant?
• Who do you think took the photo?
• At what time of year do you think the photo was taken?
Ask students to share their memory maps with their partners and explain why the place they chose is
significant to them. Students should also discuss their own observations and why they thought their partner’s
place might be special. Have two or three pairs share their exchanges with the whole class.
Ask students to work again with their partners to discuss what characteristics they think make the place
significant.
• Is it the place’s community or individuals?
• Is it memories or a feeling the place evokes?
• Is it something about the landscape?
Students should refer to both their memory maps and observations about their partner’s photograph.
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15 min

Bring the class back together and debrief. Ask students what they think makes a place significant. Focus on
the concept of sense of place. Use the following to enrich your discussion:

Geographers believe that human experiences are tied to places like one’s home (Spring, 2013). When
thinking about sense of place this is helpful, as certain places make people feel as if they belong
there. Identity is an important part of the concept sense of place.
Sense of place is a feeling of what makes a place unique or special. A sense of place is influenced
and characterized by the natural environment, landscape features, culture and people who occupy
the place. Understanding how a sense of place changes over time helps us to understand how people
interact with their environment.
Significance of place is related to the characteristics of place that “tell us something about its
physical and social environment. It is what a place has when it somehow belongs to its location and
nowhere else” (Hough 1990, 180). The identity of a place is unique to that space at a specific time.
When people develop connections to places based on personal experiences as individuals or in
groups, those places become significant.
Hough, Michael. (1990). Out of Place: Restoring Identity to the Regional Landscape.
New Haven: Yale University Press.
Hutchinson, David. (2007). Drawing on Children’s “Sense of Place”
The Starting Point for Teaching Social Studies and Geography. Retrieved online here.
Spring, Erin. (2013). “Our Torontos are different places”: A qualitative, multiple case
study, designed to investigate the interconnections between young adult fiction and
young adult readers’ constructions of place within and beyond the text.
Doctoral dissertation.

As you guide the discussion, encourage students to refer back to their photographs to explain their thoughts.
As a class, create a list to summarize the characteristics that make a place significant.
Collect all the photographs. It is important that you have them on hand for later in the unit. Either store the
photographs somewhere safe or post them on the wall.

Oliver Jones' Family Home
Musical neighbours
(741 Fulford, now Georges Vanier). After living on Coursol Street
and Workman street, the music-loving family of Oliver Jones
moved to Fulford Street (now Georges Vanier Street) when he
was 8-years-old, so he could be close to the already-famous
Oscar Peterson.
Credit: Archives de Montréal
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Activity 2

60 min

Docu Lens: Field Notes on Burgundy
Watch the following Burgundy Jazz web documentary capsules as a class. Ask students to record their
observations in a table, such as the following:

Physical landscape

Political factors

Social factors

Economic

Port looks open with old
ships and train close by
Windsor station looks
similar when you see
then and now shots

Prohibition in the U.S.

Rufus Rockhead
opened a club

Entertainment
was good business

Use the questions below to guide a class discussion and help students add their observations to the table. For
more background information, refer to the Burgundy eBook chapter “What is Montreal’s Little Burgundy?”

Introduction (3:02)
• What observations did you make?
• What did Montreal look like?
• What was Montreal’s reputation?
• What do you think were the conditions that
supported the growth of music?

Capsule 1:
Trains and Porters (3:29)
• What factors allowed the Black community
to grow in Little Burgundy?
• What changed over time? Why do you think
this happened?
• What images stood out to you?

Capsule 2: Prohibition (3:15)
• How did prohibition in the U.S. make
Montreal a centre for music and
entertainment? How did prohibition affect
the urban landscape in Montreal?

Capsule 3: The Corner (3:43)
• What was it like for Black community
members in Montreal’s clubs? Why do you
think this was?
• Why do you think Mr. Rockhead was told
to start his club “down there amongst your
people”?
• How did Rockhead's impact Little Burgundy?
How did Rockhead's change Black musicians’
and club-goers’ experience?

Capsule 8:
Life in Little Burgundy (4:07)
• What observations did you make?
• What do you think it was like to live in Little
Burgundy between 1920 and 1950?
• What factors influenced the community?
• How do you think life in Little Burgundy has
changed over time?

• What role did the railway play in prohibition?
• How do you think prohibition influenced
communities in Montreal?

Wrap-up
Divide students into groups of four or five. Using their notes, the groups should summarize what they think
the significance of Montreal’s Little Burgundy was for the Black community between 1920 and 1950.
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Windsor
Station with
New Alberta
Café on
the left, in
foreground
Canadian Pacific
Archives

Lesson 2
Interpretations
Photography can be used for inquiry-based
learning and investigating landscapes and their
significance to individuals and communities. In
this lesson students will research how we can
interpret historical places and their stories through
photography. Students will learn how to interpret
and analyze a historical photograph in order to
rephotograph the same location.
Alternative option: Suggested below is a lesson
based on Little Burgundy and the Burgundy Jazz
digital assets; however, it is possible to approach
this lesson using local sites and resources of
historical significance to your own region. Historical
photographs may be sourced online or through
your local library or archives. The Library Archives
of Canada is a good place to start.

Focus Question:
How can we interpret historical
places and their stories through
photography?

Objectives:

Time: 80 min

• Investigate significant places in Little
Burgundy through historical photographs
and the Burgundy Jazz app;
• Analyze historical photographs, making
observations about their content;
• Use observations to draw conclusions;
• Plan and take photograph that re-interpret a
historical photograph.

Materials:
• iPhones, iPads or iPods with Burgundy Jazz
app
• Photo printer and paper or access to photo
print shop

Preparation:
• Request students bring their iPhone, iPod
or iPad to school. You may choose to send a
letter home to parents about the activity. To
ensure everyone has access, some students
may need to share a device with a partner or
small group;
• Select one or two historical photographs and
print or copy for students.
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10 min

Photograph Analysis
Hand out the students’ photos from the lesson Memory Maps – Significance of Little Burgundy. Use the
following to discuss how historians make use of photographs to research the past.
Photos can help us understand what life was like in the past and provide clues to why places, people and
objects were significant at the time the photograph was taken.
		
Photograph comes from two ancient Greek words—photo for light and graph for drawing. When you take a
photo you are “drawing with light.” The camera becomes an extension of the photographer’s eye and mind.
The photographer selects the distance and angle and can use a variety of techniques to flatten perspective,
blur or freeze motion, and capture colour and light.
Photography is an important documentary tool in cultural heritage, as it is can allow careful documentation
of historical buildings. Also, it lets us glimpse the past and experience a place through the eyes of the
photographer.

Show the class a selected photo from the Burgundy Jazz mobile app. Model an analysis of the photograph
for the class by clearly describing the building, people, objects, and setting of the photograph. Infer the
mood of the photograph based on your observations. Read the caption last. What other information does
the caption add?
Explain to students that they will explore Montreal’s Little Burgundy neighbourhood by using the Burgundy
Jazz app and completing a photo analysis together.

View 1950s. SteCatherine at
Mountain. Poirier,
Conrad, 1912–1968.
Credit: Archives
nationales du Québec
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10 min

Where We Go, What
We See – Specifics of
Place
Ensure that all students have access to
the app. See Reference Sheet 1: Burgundy
Optimization Tips for more information
on how to use the app in an educational
setting. Alternative option: If your students
do not have access to the app, consider
selecting a photograph from the Burgundy
web documentary or eBook to complete
Activity 2.
Ask students to select “Black Community
Route” and allow a few minutes of free
exploration.
		

Activity 3

Group discussion
5–10 min
In pairs or groups, students should discuss their observations and answer the questions below. Students
should still have the Burgundy Jazz app open to aid the discussion.
• What new observations have you made about Little Burgundy?
• How has the app changed or influenced your thoughts about the significance of Little Burgundy for
the Black community in Montreal?

10 min
Using the image of the Negro Community Centre that appears when you tap the #19 mapping marker, ask
students to complete the following questions:
• What observations can you make about the photograph?
• Why do you think the place is significant?
• Who do you think took the photograph?
• At what time of year do you think the photo was taken? Why?
• Where was the photograph taken? Where is the photographer in relation to the subject? How would
the photo change if he or she were standing in a different place?
• To what is your eye drawn?
• Why do you think the photographer took the photo?
Pair students and have them repeat the activity with another photo of their choice.
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15 min

TRACES: REPHOTOGRAPHY
Explain to students that they are going to recreate a photograph through a type of photography called
rephotography.
Rephotography is when a photographer takes a photo of the same site with a time lag between the two
images to do a “then-and-now” view. This requires careful study of the original image.
The aim of rephotography is to “minimize photographic differences in order to highlight differences caused
by the vagaries of time in the subject” (Johnson, 2005). Share the two virtual examples of rephotography
below:
• Montréal – Then and Now (Montréal Avant-Après)
• Toronto Before – THEN & NOWS, GALLERIES » Classic TOB4 Rephotography
• Douglas Levere revisits Bernice Abbott’s “New York Changing”
Ask students the questions below:
• What can we learn from a rephotograph?
• What makes a good rephotography project?
• What do you think needs to be considered when you're planning to rephotograph a place?
Explain the project, Re-FOCUSED – Little Burgundy, Then and Now, described on the following page.

A before and after
of the NCC – Negro
Community Centre
(Photo on right) A fire collapsed
one of the walls of the landmark
community centre on Coursol St.
in Little Burgundy in April 2014.
Credit: Left: Paul Litherland
Right: Marie-Claude Cabana

ADDITIONAL RESOURCES

• Analyzing Photographs
• Documenting New York Places, Both Then and Now
• Douglas Levere revisits Bernice Abbott’s “New York Changing”
• Montréal – Then and Now (Montréal Avant-Après)
• Out My Window PARTICIPATE Educator’s Guide – Photography 101, pp. 2–3
• The Library Archives of Canada
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Project 1
Re-FOCUSED, Then and Now Project
Objective
Create a photograph through a type of photography
called Rephotography.
Rephotography is when a photographer takes a
photo of the same site with a time lag between
the two images to document a “then-and-now”
perspective. This requires careful study of the
original image.

Outcome
Have the photos printed and displayed. If
students have done an entire neighbourhood
or several significant historical sites in town,
consider approaching a cultural centre or a place
visited often by the public to display their work.
Alternatively, have a day when other classes are
invited in to view the project.

Process
Select one or two photos of a place in Little Burgundy
from the Burgundy Jazz web documentary, eBook
or app or select one or more sites in your local area.
If you have a younger class, you might get them
to work in pairs or small groups, or as a class and
select one site to photograph. Ensure all students
have a copy of a photo for their rephotography
project.
Research the site. Students may choose to make
a photo (and caption) timeline or write a short
paragraph that describes and explains the
historical significance of the site, building or place.
Analyze the photograph using the questions below.
• What observations can you make about the
photograph?
• Why do you think the place is significant?

For elementary-level students, teachers and
librarians may be required to pre-select the
historical reprints of primary-source photos,
ensuring they are of existing places and sites
that can still be rephotographed today by
their students. They will need to also ensure
that the libraries have access to primary and
secondary sources and online access for
further research. Historical photographs may
be sourced online, through your local library
or archives. Good collections can be accessed
here:
The Library Archives of Canada

• Who do you think took the photograph?
• What time of year do you think the photo
was taken? How do you know?
• Where was the photograph taken? Where is
the photographer in relation to the subject?
How would the photo change if he or she
was standing in a different place?
• Where is your eye drawn?
• Why do you think the photographer took the
photo?
Annotate: Students should then take notes directly
on their photo for each of the following

English version of the Portail de données
ouvertes de la ville de Montréal

• Vantage point

montrealphotos.org

• Season

Concordia University Records
Management and Archives

• Time of day (quality of light, direction,
contrast)

Centre d'histoire de Montréal Documentation centre

• Shadows and surrounding objects

• Depth of field
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Explore the selected site today using Google Earth. What changes have occurred?
Rephotography relies on precision and it may not be possible for students to get the same angle or depth of
field if there have been many changes to the location site.
Plan: Students should plan in their pairs of groups how they are going to take the photo today.
Re-photograph: Visit the location site(s) today with your students and begin your documentary rephotography process. After students have analyzed their photos and planned their photograph, take them
to the site where they can rephotograph their historical photo.
Select and edit: The best re-photographs capture a “then and now” that illustrates the progress of time.
Students may use iPhoto, Adobe Photoshop, fotor or other photo-editing software to edit their photos.
Share: Ask students to print their historical photos and re-photographs. Display the photos in the school
or classroom. Alternatively, create a website using Wix or a slideshow using Microsoft PowerPoint, Flikr or
similar software. For more ideas, see Reference Sheet 2: Tech Tips.
Reflect: Students should write a short statement reflecting on the following:
• Why did you choose this photo to represent your work?
• What were you trying to capture in this image?
• How did the site change from when the original photograph was taken?
• How did analyzing the original photograph help you to compose the one you took?
• How did you expect this image to look? What if anything, looks different about the image from the
original?

Come
share
with us

Catbird Productions invites you and your class to submit photos. Selected
projects may be published on our social-media channels. Email your projects
to: education@catbirdproductions.ca.

UNIT
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LITTLE BURGUNDY
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OVERVIEW
Urban form is dynamic. A narrative of streets, experience, architecture and systems, cities embody and
record the stories of millions of people who dream and move, feel and connect. How is identity formed and
shaped by place? How, in turn, is place influenced by identity and collective or individual desire, imagination
and purpose? City narratives are interwoven, but their plot is never complete, as space is continually repurposed, re-imagined and abandoned.
In 1965, Montreal launched a 10-year urban renewal project, demolishing many old dwellings to build social
housing and revitalizing some areas. The effects of urban renewal are not unique to Little Burgundy, but
have been experienced by communities in other Canadian urban centres, such as Regent Park in Toronto or
Chinatown in Vancouver.
In this unit, students investigate urban renewal and decay, built environment and community identity
through the Burgundy Jazz web documentary, eBook and app. Students will build their knowledge of Little
Burgundy by creating narrative maps that detail the story of the neighbourhood from the 1920s through
Montreal’s Golden Age of Jazz to the 1960s and 70s, when ill-conceived urban-renewal projects irreversibly
changed the community.
Finally students re-imagine the future of Little Burgundy or their local community in a collaborative
multimedia urban design project.
Note: This unit will be most relevant to students living in urban neighbourhoods.

Curriculum links

Prior knowledge and skills

• Grades 9–12

Students should be aware of:

• Geography, History, Social Studies, Media
Arts, Technology

• The meaning of public versus private spaces

• Can be customized as required for regional
variations in curriculum

Objectives
After completing this unit, students will be able to:
• Describe land use and spatial distribution
patterns of Little Burgundy and local
neighbourhoods;

Time required
• 5–6 periods recommended
• Each lesson in the unit may stand alone.
Select according to your time and objectives.

Evaluation Criteria

• Explain how changes in land use can affect
the growth or decline of different parts of a
community;
• Analyze interrelationships between built
environments, community and identity.

• Types of land use (commercial, residential,
public, recreational)

• Classroom participation
• Little Burgundy maps
• Multimedia urban design project

PAGE

Digital mapping

42, 45

eBook

43

Interactive app

44

Multi-media
projects

51-57

Seamless
Tech Integration
Student-centered
Approach
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Inquiry-based
learning
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learning
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Lesson 1
Urban Fabric of Little Burgundy 1920–1955
In small groups, students will build their knowledge of Little Burgundy through the Burgundy Jazz web
documentary, eBook and app, to create digital maps that detail the story of the neighbourhood from the
1920s to the Golden Age of Jazz.

Focus Question:
What was Little Burgundy like in the Jazz era?
Objectives:

Time: 2.5 X 60–80 min

• Identify some of the social and
environmental conditions that shaped Little
Burgundy between 1920–1955;
• Analyze interrelationships between the built
environments, community and identity;
• Explain the significance of Little Burgundy
to the Black community of Montreal.

Materials:
• Access to the Internet
• Computers and/or iPads
• Projector and access to Google Earth

Preparation:
• Print or copy map handout of Little
Burgundy
• Ask students to bring their iPhone or iPod or
iPad (at least 1 per group) to access the app.
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25 min

Our Neighbourhood
Display your school’s local neighbourhood using the projector and MapFab, a Google Maps editor. As a class,
analyze the community using the questions below. Add markers and labels as appropriate.

Significant Sites
• What sites or buildings are significant to the community? Why?

Land use
• What types of land use are there in the neighbourhood? (Commercial, residential, industrial,
recreational, public, entertainment, leisure etc.)
• How compatible are the types of land use within the community? Is there conflict? Where?

Change
• Have there been any changes in land use or spatial distribution of land use? If so, where? Do
you think this changed the neighbourhood in any way?

Save the map to refer to later. Open a second window and project a Google map of Little Burgundy. Explain
to students that they will be embarking on an investigation of the impacts of urban renewal and decay in a
small community in Montreal’s Little Burgundy, the birthplace of Jazz in Canada, which will culminate in an
urban design project. Can the students identify any similarities or differences between their community and
Little Burgundy?		

1
6
4

2
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Activity 2

Locating Little Burgundy
5-10 min
Divide students into the suggested groups below. Assign each group a theme. Some groups may have the
same theme, depending on the number of students in your class.
Tell students that they are going to complete a series of information-gathering activities and produce maps
that summarize their knowledge and understanding of urban decay and renewal in Little Burgundy from
1920 to 1950.
Hand out maps of Little Burgundy for students to track and record findings related to their theme, as they
work through the activities.

Group 1:
Music and Entertainment

Group 2:
The Community

Group 3: Land Use and
Spatial Distribution

Map: clubs, music and
entertainment between 1920
and 1950

Map: church, community
centres, key leaders,
employment locations between
1920 and 1950

Map: industries, commercial,
residential, recreational,
significant public spaces
between 1920 and 1950

15 min
Begin by sharing with students the following excerpt from the Burgundy Jazz eBook. Students may record
any pertinent information on their maps.

Excerpt: What is Montreal’s Little Burgundy?
The southwest part of Montreal, now known as Little Burgundy, was for decades the heart and soul of
Montreal’s Black community. Originally Delisle, a village established in 1864, it merged into the town
of Sainte-Cunegonde, which was founded on the outskirts of Montreal in 1875 and merged into the
City of Montreal in 1906. Its boundaries are more or less considered to be the Lachine Canal to the
south, with Atwater Street to the west, and Peel Street to the east.
The surrounding areas include what is now Downtown Montreal up the hill to the north, Saint-Henri
to the west, and Griffintown to the east. Pointe-Saint-Charles lies to the south, across the Lachine
Canal. The name Little Burgundy was not used until the 1960s, but it can be traced to a meadow
called “Petite Bourgogne” that was on the south side of Bonaventure Street (now Saint-Jacques),
beside a brook that flowed from McGill street to Saint-Henri.
City planners unexpectedly evoked the name of the meadow from the 1800s and named the area
“Little Burgundy,” as part of the urban renewal plans that were passed in the spring of 1965 and
changed the community forever. From the time it was coined, the term unfortunately came to be
associated with all the ills of urban decay rather than the vibrant community life that Montreal’s Black
community had experienced there (p. 10).
For more background information on Little Burgundy, refer to the Burgundy Jazz eBook chapter
“What is Montreal’s Little Burgundy?”
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Activity 3

Observation Deck – Surveying Notes
Part A: Burgundy Jazz web documentary

5-10 min

Provide groups of students with access to the Burgundy Jazz web documentary.
Invite students to watch from “Introduction” to Web Capsule 11, “Black Bottom.”
Ask students to focus their observations on places significant to the Little Burgundy community, which relate
to their theme. Invite students to annotate their maps with information related to their theme or to record
information in a table similar to the one below. Encourage students to interact with the web documentary
extras, including photographs, timeline and additional audio and video clips.
Theme: Land Use and Spatial Distribution

Site

Location

Windsor Train Station

Montreal

Significance
• Provided jobs for residents living in Little
Burgundy
• Related to prohibition and bootlegging

Part B: Burgundy Jazz app

20 min

Continue the investigation with the Burgundy Jazz app. If you are in or close to Montreal, consider taking
your students to Little Burgundy for a more immersive and content-rich experience, using the geo-locative
app. Use the “In the Field” guide below.

In the Field

Classroom

Ensure that all groups have access to the app
and are able to hear the narration/music. See
Reference Sheet 1: Burgundy Jazz Optimization
Tips, for help on how to use the app in the field.

Ensure that all students have access to the
app. See Reference Sheet 1: Burgundy Jazz
Optimization Tips, for help on how to use the app
in an educational setting.

Students should bring cameras, devices and any
other tools to record their experiences.

Provide students with a few minutes of free
exploration of the app and then assign each group
the app route corresponding to their theme.

Review the purpose of the field trip and the lesson
objectives. Assign each group their route.
Instruct each group to add notes and observations
to their tables and to record the location of any
pictures taken and sounds recorded.
Students may also note any noticeable, recent
changes to the neighbourhood.

Instruct each group to add to their maps, using
their new knowledge and understanding of Little
Burgundy.
Note: the Burgundy Jazz app provides many
of the points related to the assigned themes;
however, each assigned theme goes beyond any
one app route.

Dig Deeper
Provide students with access to the Burgundy Jazz eBook chapters “The Golden Age 1920–1955”
and “The Golden Age: The Clubs, the Changing Music/Entertainment Scene.”
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40 min

Have students continue the investigation with historical maps of Montreal

Extension
Digital Mapping
Consider having students create digital maps with MapFab, Animaps or UMapper, using all of the information
gathered for their assigned theme. See Tech Tips Reference sheet for more information on each software.
Remind students to use appropriate markers and/or symbols to identify different sites thematically. Instruct
students to save the maps and give a brief presentation to the rest of the class on their findings.

Share The Dawson
Map Project with
your students for
examples of online
maps created in
UMapper then
hosted using Wix.
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Wrap-up

20 min

What patterns and relationships did you find?
Once students have completed their maps, have each group share with the class.
Debrief the activity using the questions below:
• Summarize the significance of Little Burgundy to the Black community of Montreal.
• What land use and spatial patterns can you identify between 1920 and 1955?
• What comparisons can you make with your neighbourhood?
• What interrelationships can you identify between the built environments, community and identity?

Billie Holiday,
Downbeat, New York,
N.Y., ca. February 1947
Library of Congress

Additional Resources

• Black Demographic Study, Montreal
• The Dawson Map Project
• The National Film Board's Inside OUT MY WINDOW Exploring Urbanization – Educator's Guide
• National Geographic, Geography Content Guide for Educators
• Spatial Patterns
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Lesson 2

Houses north of Rue Saint-Antoine are
demolished to build the Ville-Marie
Expressway.
Credit: Archives de Montréal

Urban Evolution in Little Burgundy
In this lesson, students explore the ill-conceived urban renewal of the 1960s and 70s that irreversibly changed
the Little Burgundy community. The Burgundy Jazz web documentary capsule "Hard Times" frames the
lesson within an overview of the neighbourhood changes. It prompts students to build their understanding
of urban renewal as a whole class, sharing their findings by placing Impact Post-its on neighbourhood maps.

Focus Question:
How did urban renewal impact the Little Burgundy neighbourhood?
Objectives:

Time: 95 min

• Explain how changes in land use can affect the growth or decline of different parts of a community;
• Explain why redevelopment projects are inevitably contentious.

Materials:
• sticky notes cut in thirds (for place-markers on posted maps)
• Computers and/or iPads
• Maps of Little Burgundy

Preparation:
• Post thematic maps from previous lesson on a wall. If you did not complete the last lesson with your
class, use blank maps of Little Burgundy.

unit 3

Activity 1

48

Little Burgundy Re-imagined

10 min

Hard Times
Begin the lesson by watching Capsule 12, “Hard Times,” in the Burgundy Jazz web documentary.
Instruct students to focus their observations on social, political and economic changes.

Capsule 12: Hard Times (3:08)
• What observations did you make?
• What social, political and economic changes happened between 1950 and 1970?
• How did these changes affect Little Burgundy? And the music community?

Activity 2

10 min

Urban Renewal?
Use the following questions to guide a discussion about urban renewal. For more background,
see the Additional Resources below.
• What is urban renewal?
• Why do you think urban renewal occurs?
• Where does urban renewal occur?
• What factors contribute to urban renewal in a neighbourhood?

The Lachine Canal in
Little Burgundy, May 2013
This former industrial hub
has been cleaned up and
transformed into a recreational
waterway and green space.
Nearby buildings that were
previously factories have been
turned into condominiums and
artist spaces.
Photo: Paul Litherland
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Kaleidoscope
at Expo 67
Montreal, Quebec, 1967
Credit: Library and Archives
Canada, E-000990935

ACTIVITY 3

60 min

JEAN-DRAPEAU, EXPO 67, THE VILLE MARIE EXPRESSWAY,
ROCK MUSIC
Read or give students access to the Burgundy Jazz eBook chapter “The Changing Music/Entertainment
Scene.” If you do not have access to the eBook, consider providing students with time to research online.
Using the Additional Resources provided will further support this activity.
Divide students into groups. Assign each group one or two of the events below. Have each group discuss
how the events affected the community. Students may benefit from Internet access to search for additional
information.
• Quebec’s Quiet Revolution
• Modernization of Montreal for Expo 67

• Saint Lawrence Seaway replacing Lachine
Canal

• Metro Montreal 1966

• Low-cost-housing project

• Renewal of the Financial District (Place VilleMarie, CIBC Building, Tour de la Bourse)

• Closure of clubs in Little Burgundy
• Pop and rock

Have students work collaboratively, as a class, to place the Impact sticky notes on their maps that they
created in Lesson 1: Urban Fabric of Little Burgundy 1920–1955, to indicate where the urban renewal of 1960s
and 1970s impacted the community. Conclude the activity by asking students the questions below:
• How did these changes to the neighbourhood impact the social fabric of the Black Community?
• What interrelationships can you identify between the built environments, community and identity?
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10 min

REVIVAL
Little Burgundy has undergone the cycle of urban renewal many times. Watch the final web documentary
capsule, "Revival," as a class.

CAPSULE 13: REVIVAL (4:11)
• What observations did you make?
• What social, political and economic changes
happened after 1980?
• How did these changes affect the music community?

DIG DEEPER
Little Burgundy is not the only community in Canada to have been irreversibly altered by
urban renewal. With your students, investigate Africville, Halifax; Regent Park, Toronto; or
Chinatown, Vancouver.

ADDITIONAL RESOURCES

Little Burgundy and the Montreal Black Community
• Black Demographic Study, Montreal
• Little Burgundy – a film by the NFB

Urban Renewal
• Confessions of a Gentrification Double Agent
• Cultural Corridor to creative energy into Griffintown
• Lost Neighbourhoods: A Montreal few remember
• The National Film Board's Inside OUT MY WINDOW Exploring Urbanization – Educator's Guide
• National Geographic Education – Adopt a Vacant Lot
• National Geographic, Geography Content Guide for Educators
• spacingATLANTIC – [Re]Presenting Halifax #4: Making the Case for Urban Renewal
• Renewal in Little Burgundy and Griffintown

unit 3

Little Burgundy Re-imagined

51

Digital Streets: Little Burgundy Re-imagined
Epilogue: Little Burgundy Today
The future is uncharted for its Black community, but the proud heritage of Little Burgundy
remains. The future will be built on a past that has made significant contributions to the artistic
and cultural life of Montreal, Quebec and Canada. The name Little Burgundy had negative
associations from the time it was coined in the 1960s, as part of an urban renewal plan, but
Little Burgundy today is undergoing a renaissance and revival, and that name is taking on new
meanings. The music that came from this close-knit community is finally receiving the recognition
it has long deserved.
Long Live Burgundy Jazz!
For more background information on Little Burgundy, refer to Burgundy Jazz eBook “Epilogue:
Little Burgundy Today,” p. 138–139.

Select one of following multimedia projects to conclude the unit.

Project 1
Empty Lot: Rockhead’s Re-imagined
Little Burgundy is a community marked by change; however, the site of Rufus Rockhead’s remains an empty
lot in the shadows of the Bell Center. A small parcel of land, it offers a platform from which students can
engage with and re-imagine a historical space. Imagine a new urban space in the empty lot where Rockhead’s
used to stand. Re-design and repurpose the space with the community in mind.
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Objective
Students use a range of media—video, photography, apps, maps and magazines—to re-create Rockhead’s
site, or a site in their local community, reflecting issues of identity, history and media. Designs can be in a
variety of formats, ranging from posters to 3D sketches to stop-motion animation.

Outcome
Depending on the format of the designs, host a small exhibition. Have students help organize the event and
prepare the presentation of their designs.

Process
Research: Students research or review the historical significance of the site. If possible, they visit the site and
collect information about its use, the neighbourhood and environment. Students may research successful
urban-renewal projects or conduct a needs assessment to identify how the site could be transformed to
benefit the community.
At this stage, it may be beneficial to share the NFB interactive documentary One Millionth Tower or the
article “Between the Ravine and the City,” for ideas on how to explore, re-imagine and plan an urban space.
Reimagine: Imagination is the breeding ground for reality. It is easy to forget that urban spaces can be more
than pavements, parking lots and static buildings. Spaces have many potential uses. Shared spaces provide
a venue and reason to visit, whether to play, exercise or socialize. Discuss the following ideas to get students
thinking about how to transform an empty lot:
• Provide pedestrians with reasons to slow down and reconnect with the world using gardens, water
features, wireless internet access, murals and music;
• Create interest and colour by installing a community growing project;
• Encourage people to visit with pop-up stalls, stands and markets that add colour and variety to the
space;
• Foster vitality and excitement with the introduction of busking, performance and cultural celebrations.
Draft and Design: Instruct students to prepare sketches and a rationale for a proposed development on the
site. If students have photos of the site, encourage them to paint, draw and cut out shapes to build the plan
for the re-imagined space. If students wish to create an animation of the site, instruct them to storyboard
their ideas using the photos and videos they took. Encourage creativity!
Create: Students work in groups to develop their designs. This may be done by creating physical models
or using software, such as Google SketchUp. Alternatively, some students may wish to animate their reimagined empty lot using the StopMo NFB app for stop-motion animation.
Showcase: Depending on the format of the designs, host a small virtual or classroom exhibition.
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Project 2
Digital Neighbourhood Narratives
Maps can be used as narrative devices to connect spatial dimensions (physical) to social (personal
experiences) and tell various stories, including personal and community narratives.
The aim of this project is for students to record and map their neighbourhood experiences and perspectives
by gathering short reflections, sound clips, videos, pictures and sketches. They may focus on their walk to
and from school and the details that shape their daily trajectory, which in turn help shape their personal and
community identities.
Students will use the material they gather to create digital maps that tell a story by weaving together
images, music, narrative and voice. These may take different forms, from maps to blogs to videos.

© Mary Bramley
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Digital Storytelling: Digital stories enhance storytelling with visual elements,
by weaving images, music, narratives and voice together. The process engages
students in harnessing critical media- and digital-literacy skills, such as planning,
writing, editing, illustrating and producing multimedia content.

Objective
Students work individually or in small groups to
gather videos, images, sounds and observations,
to make digital stories that reflect a certain theme
or neighbourhood experiences and perspectives.
Students work individually or in small groups to
select create digital maps.

Outcome
Students gain real-world skills designing and
developing a multimedia project. They also
make comparisons between their own identity,
community and environment and those of Little
Burgundy.

Selection: Students review the material gathered
and decide on the form their maps will take (digital
story, blog, interactive maps or podcast). Instruct
students to select from the gathered material.
Below are guidelines to help students select a
manageable amount of content. Note that the
form of the final product (digital story, blog,
podcast, etc.) will impact content selection.
• 10–20 images maximum
• Up to five 30-second video clips
• Up to five 30-second sound clips

Process
Explain the project to students and share the
examples below. Discuss the experiences and
themes in each.
• Detours: Poetics of the City
• Hidden Montreal
• Mapping Dawson
Reflect: Students reflect on a meaningful
experience or perspective they want to explore
and share with others from their neighbourhood
or community. It may be their walk to and from
school, capturing the details along the way that
help shape their personal and community identities.
Alternatively, they could explore themes such as:
music community, neighbourhood stereotypes,
monuments and heritage sites, recreation and
entertainment.

Come
share
with us

Research: Students work individually or in small
groups to gather information, pictures, maps
and sounds of their community that reflect an
experience or theme.

Storyboard and edit: Students storyboard the information, images, sounds/music and video clips.
See Reference Sheet 2: Tech Tips for software
suggestions and links to how-to guides.
Create: Students build their digital maps using
Umapper, Animaps, Google Maps or similar
software. Maps may also take different forms, from
blogs to digital stories created with software such
as iMovie, Movie Maker or Audacity. Students may
also create a stop-motion video. See Reference
Sheet 2: Tech Tips for software suggestions.
Host a virtual open house to showcase student
work.

Catbird Productions, invites you and your class to submit photos. Selected
projects may be published on our social media channels. Email your projects
to education@catbirdproductions.ca.
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PROJECT 3
SONIC NOMADS
Throughout the “Little Burgundy Re-imagined” unit, students have explored landscapes or the physical
attributes of a given space. Modelled after the word landscape, soundscapes are the acoustic environments
that we experience. Soundscapes provide a reference point and contribute to our experience and feelings
of belonging.
We can create soundscapes with audio recordings or a performance of sounds that recreates a particular
acoustic environment, which “crosses acoustics, geography, psychology, urbanology and aesthetics” (Adams,
1983, p.3). A soundscape may be a composition created from a variety of sounds in an acoustic environment.
Using their knowledge of Little Burgundy’s past, students will become sonic nomads to create a 30–60-second
sonic interpretation of Little Burgundy, using audio clips collected on a tour of the neighbourhood.

OBJECTIVE
In small groups, students create a 30–60-second
sonic interpretation of Little Burgundy or their local
neighbourhood, using clips of sounds recorded on
a walking tour and their personal reflections on the
place.

OUTCOME
Students collaborate to create a soundscape music
festival.

PROCESS
Ear Cleaning: Designed by R. Murray Schafer, this
activity will bring sound to the forefront of your
students’ awareness. They will tune into the sounds
in their environment, analyzing and imitating
them. Students find a spot to sit outside or in the
classroom and write down all the sounds they
hear under the three categories: human sounds,
natural sounds, and technology and construction
sounds. Instruct students to pick one sound and
re-create it using their voice, body percussion or
instruments. Students should not talk during this
activity. Allow 10 minutes for collecting sounds.
When students return to the classroom, have each
re-create one of their sounds and explain why they
are re-creating that sound. For more Ear Cleaning
activities, click here.

Discuss the concept of a soundscape with students
and share some of the examples below:
• Detours: Poetics of the City
• Burgundy Jazz app
• Listen by David New – NFB
• Montreal Sound Map
• Organising sounds – Student soundscapes
• Vancouver Soundmarks
• Deep Listening Institute
• Alphabetical list of Canadian artists working
with audio and sound
Plan: Tell students that they are going to be using
their knowledge of neighbourhood identities
to compose a 30–60-second soundscape that
describes their local neighbourhood’s sound
imprint.
Ask students to reflect upon the character and
identity of their local neighbourhood: What types
of landscapes are there? What sounds might be
found in the different parts of the neighbourhood?
Divide students into groups of three or four and
allow time for them to brainstorm and plan routes.
Provide access to Google Maps or Google Earth to
help them plan a short itinerary of locations where
they want to record sounds.
Explore: Students use their mobile phones, iPods
or iPads to record sounds. Encourage students to
pay attention to whether a sound is a background
or foreground noise. See Reference Sheet 2: Tech
Tips for software suggestions.
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Option: Students in or around Montreal take a walking tour using the Burgundy Jazz app, to gain a sense of
the community and further their understanding of the neighbourhood. On their walk, students record sound
clips that capture the neighbourhood, using their mobile phones, iPods and iPads.
Selection: At the end of sound gathering, students select from and compile the sounds they gathered
by listening to them again and saving them in one file folder on a computer or iPad. Students should be
encouraged to select sounds that reflect their interpretation of the neighbourhood.
Remind students that a soundscape consists of a background and a foreground. The background noises are
quieter (rain, freeway, crowd or birds singing), but may last throughout the piece, helping to set the scene.
The foreground noises makes up the action of the soundscape. They will include shorter, louder sounds, for
example cars revving, sirens or church bells). Students should edit accordingly.
Build a Composition: Give students sticky notes
to label the individual sounds they are going
to use. Give each group a large piece of paper
and have them draw a 30–60 second timeline.
Have students place their sticky notes on the
timeline to help them plan out their soundscape,
mapping over time and in layers. See Image 1
below. Sounds may be used more than once.
Students may draw arrows to illustrate the length
of a given sound.

Image 1: Example of building a composition.

Create: Instruct students to import each sound into
Audacity or GarageBand. Students should begin
by editing and putting their sounds in sequential
order to create a soundscape. Encourage students
to save their work at various stages and allow their
peers to listen and give constructive feedback.
Instruct students to export their final version as an
MP3 file.
• How to create a soundscape in Audacity
• How to create a soundscape in GarageBand
See Reference Sheet 2: Tech Tips for more links to how-tos.
Host a Soundscape Music Festival. Be creative with your students and experiment with ways of sharing
your soundscapes. For example, create an online music festival. Have students upload their MP3 files and
on SoundCloud. Embed the links from SoundCloud in a blog or on a Facebook Event page that showcases
the project, and share with the school community. See Reference Sheet 2: Tech Tips for more software and
how-tos.
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JAZZ LAB – Storytelling through Film and Jazz

OVERVIEW
Filmmakers have always understood the power of music to drive and enhance the story being told, and
jazz has been there since the beginning. In the silent era, ragtime was an important component in scores
for theatre pianists, and improvisation was used to accompany the action when there was no formal score.
Burgundy Jazz offers a platform from which to ignite the imagination and creativity of students. In this lesson,
students engage in an exploration of film and sound design as an art form and a medium of communication,
while catching a glimpse into Montreal’s music history and the culture of jazz. Students gain an appreciation
for how the stylistic elements and characteristics of jazz can contribute to the characters, setting, pace,
mood and atmosphere of a film, as they embark on composing a music score for one of the Burgundy Jazz
web documentary capsules.

CURRICULUM LINKS

TIME REQUIRED

• Grades 11–12 Music
• Can be customized as required for regional
variances in curriculum

OBJECTIVES
After completing these activities students
will be able to:

• Recommended 2 periods for activities;
2 weeks for project
• Each activity may stand alone.
Select according to your time and objectives.

EVALUATION BASED ON
• Classroom participation

• Explain the role of music in film;

• Film score

• Use compositional techniques to compose
and/or arrange music for a Burgundy Jazz
web documentary capsule;

• Performance

• Use appropriate software to record the
composition and synchronize to a selected
Burgundy Jazz capsule.

PRIOR KNOWLEDGE AND SKILLS
Students should be aware of:

• Audio equipment
• Computers or iPads
• Music instruments
• Recording devices
(phones, computers, iPads etc.)
• Movie Maker or iMovie

• Characteristics and stylistic elements of jazz
• Composition and performance

MATERIALS

• Screencast-O-Matic, QuickTime or Microsoft
Expression Encoder 4 Screen Capture
• GarageBand, Audacity, WavePad
or similar software
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A night at the Terminal Club
Concordia University Archives

Focus
Question:
What is the role of music in film?
“Music in movies can do many things, such as establishing time and place.
Most importantly, music is the key emotional element in film. Whether it’s
for a tender moment or edge-of-your-seat excitement, it is the music that
conveys the most immediate visceral aspects of cinema.”
—David Eng, Director of Burgundy Jazz
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Louis Metcalf’s International Band at the
Café St-Michel, 1947
Concordia University Archives P088-02-01

LESSON 1
ACTIVITY 1

75 min

ROUND TABLE: ROLE OF
PROGRAM MUSIC IN FILM
Program music, a term created by composer Franz
Liszt, can help tell a story, reveal facets of character,
place or occasion. Select one of the suggested
films from below. Play a clip, but keep the monitor
or projector turned off, so that students only hear
the audio. Ask students to write down what they
think is happening in the scene.
• What genre of film is it?
• How many characters are there?
• What is the setting?
• What do you think is going on?

Now have students watch and listen to the scene.
• What information did visuals and sound
convey that just the sound did not?
Continue the activity. Play a selection of clips from
the films listed below. Have students watch, reflect
and discuss in groups of 3–4. Consider creating
a handout or Google Doc for students to record
their answers. Have students share their findings
with the class.
• What does music and sound add to the film?
• Are there ever times when the picture
and the soundtrack are giving conflicting
information at the same time?
• Can you identify musical themes?
• What moods are portrayed in the themes?
• How do motifs and themes add to the
character development?
• How are the stylistic elements and
characteristics of jazz used to enhance or
portray character, mood, setting?

SUGGESTED FILMS FOR JAZZ SCORES:
Chinatown (Varese Records, 1974); Michel Legrand (Decca, 2002); Anatomy of a Murder (Sony/
Columbia, 1959); Midnight, Moonlight, and Magic: The very best of Henry Mancini (RCA, 2004);
Taxi Driver (Arista, 1976); The Cooler (Koch, 2003)

SUGGESTED DOCUMENTARY FILM JAZZ SCORES:
Jack Johnson (Jimmy Jacobs, 1970); Glas (Bert Haanstra, 1958)

SUGGESTED MAINSTREAM FILM SCORES:
King Kong (RKO Radio Pictures, 1933); Jaws (Universal Pictures, 1975); Star Wars (20th Century
Fox, 1977); E.T. the Extra-Terrestrial (Universal Pictures, 1982); Indiana Jones – Raiders of the Lost
Ark (Paramount Pictures, 1981).
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Activity 2

Burgundy Jazz Web
Documentary
Renown film score composer, John Williams once said, “the
best film music is that which is not noticed because it is so
seamlessly a part of what you see hear.” When selecting the
songs for the Burgundy Jazz multiplatform project, director
David Eng tried to keep several elements in mind:
We wanted to use music that was written and/or
performed by the people from the community and local
scene. We wanted the music to reflect the mood and tone
of the given subject. And if possible, we wanted to choose
songs with titles or lyrics that were relevant to the subject
at hand. Thus Place St. Henri was used as the main theme
for Burgundy Jazz because it was written and performed
by Oscar Peterson as a tribute to the hustle and bustle
of his childhood neighbourhood (before St-Henri east of
Atwater was renamed Little Burgundy in the ‘60s).

45 min
Using computers or iPads, assign each group one of
the following capsules from the Burgundy Jazz web
documentary: Trains and Porters, Prohibition, The Corner,
Vice, Oscar Peterson, Black Bottom, Hard Times, Revival.
Students should keep the following questions in mind:
• What story is being told in the capsule?
• What emotion and or mood is the filmmaker trying to
convey?
• To what extent does the music help to tell the story?
• What mood is portrayed through the music? Are there
any motifs?
• How does the music move the story along?

30 min

The Corona Theatre opened in 1912 with
over 1000 seats. Since all early movies
were silent, live music always accompanied
screenings. Sometimes there was a
full orchestra but more often a single
improvising pianist played the popular
music of the time, particularly ragtime (the
precursor to jazz).
McCord Museum

When students have completed the activity,
have each group share their findings.

Dig Deeper
Invite students to download the free Burgundy Jazz app on
iPhone, iPad or iPod. Visit map marker #27 on the Musician’s
Route to learn about the Corona Theatre, where Leo Ernest
Ouimet opened North America’s first movie palace.
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Handout – Burgundy Jazz Music Selection Guide
Use the following track list as a guide to the sounds of Burgundy Jazz.

Introduction:

Life in Little Burgundy:

“Blues for Big Scotia," "Place St. Henri,”
both songs written and performed by Oscar
Peterson

“Lights of Burgundy,” written and performed
by Oliver Jones

Trains & Porters:
“Night Train,” (Jimmy Forrest/Oscar
Washington), performed by Oscar Peterson
“Blame it on the Blues,” (Charles L. Cooke),
performed by Lou Hooper

Prohibition:
“Hello Montreal, (Goodbye Broadway),”
(words by Billy Rose & Mort Dixon, music by
Harry Warren), performed by Ted Lewis and
his Band

Rockhead's Paradise:
“One More Time,” written and performed by
Oliver Jones

Oscar Peterson:
“Place St. Henri,” written and performed by
Oscar Peterson
“Piano Boogie-Woogie,” written and
performed by Oscar Peterson
“Rose Room,” (Art Hickman & Harry Williams),
performed by Oscar Peterson

“Canadian Capers,” (Chandler, White and
Cohen), performed by Lou Hooper

Black Bottom:

The Corner:

“Milestones,” (Miles Davis), performed by
Nelson Symonds and Charlie Biddle

“Fulford Street Romp,” written and performed
by Oliver Jones

Hard Times:

Church & Community:

“Autumn Waltz,” (Paul Novotny), performed by
Joe Sealy and Paul Novotny

“Hymn to Freedom,” (Oscar Peterson),
performed by Oscar Peterson with Oliver
Jones

Vice:
“Snowy Peaks,” written and performed by
Oliver Jones

Dance and Burlesque:
“Blues for Helene,” written and performed by
Oliver Jones (with the Boss Brass)

Café St. Michel:
“Place St. Henri,” written and performed by
Oscar Peterson
“Willy's Tune,” written and performed by Willy
Girard
“Now's the Time,” written and performed by
Charlie Parker (piano by Steep Wade)

Montreal's Jazz Revival:
“All the Things You Are,” (Jerome Kem & Oscar
Hammerstein II), performed by Oliver Jones &
Charlie Biddle
“Hymn to Freedom,” (Oscar Peterson),
performed by Oscar Peterson with Oliver
Jones
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Nelson Symonds
L’Équipe Spectra

project 1
Burgundy Jazz Composers
Objective
Capsules have been made available by Catbird Productions with the background music removed, with the
dialogue track intact. In groups students will compose, record and synchronize a jazz song for a Burgundy
Jazz web documentary capsule. The melody, chords and rhythm will reflect the tone and action of the
selected capsule.

Outcome
Students record and synchronize their song to a Burgundy Jazz capsule creating their own unique jazz
score. Alternatively, host a Burgundy Jazz composers evening. Have students perform their jazz pieces live
with the capsule screened in the background.

Process
Brief students on the project and required elements.
Select and Research: Students begin by deconstructing the story being told by the filmmaker in one the
following capsules from the original Burgundy Jazz web capsules:
• Trains and Porters
• The Corner
• Hard Times
Encourage students to watch the capsule with sound, watch it again without sound and then listen to the
capsule without watching the screen.
In addition, students may access the above web capsules with voice and sound intact but with the background
music track removed using the following links and the password: burgundy
• Trains and Porters
• The Corner
• Hard Times
(See Copyright disclaimer statement below pertaining to usage).
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Students should record their observations in a table format similar to the following:
Observation Method

Observations

Watch capsule with sound
(include “time” on the screen for
various significant elements)

Characters:
Mood/Emotion:
Sound/Music:
Rhythm/Pace (Does it change? When?):
Climax (When does the rise and fall of action take place?):

Storyboard
Once students have made their observations, have them storyboard the capsule. Students should include
the timing of significant elements they have observed, as the storyboards will act as a guide while they are
composing. See example below.
Visual

Time

Audio/Narration/Music

1:43

Main character: Nelson Symonds
Music: Milestones (Miles Davis), performed by
Nelson Symonds and Charlie Biddle.
Music climaxes here.

1:53

Mood: Reminiscent
Music goes to background for narration voiceovers
about Nelson. for last minute

2:42

Climax ends. Song goes back to simple chords.
Narration continues to reminisce.

Select the instruments and atmosphere
In their groups, invite students to select the instruments that they will use, depending on the atmosphere
and feeling of the film.

Compose
Working in groups, students compose their songs. Emphasize the importance of story, pace, rhythm,
emotion, etc. Students should try and stay with the “beat” of the film.

Practice, Record
Instruct students to practice their piece and record the song using Audacity, GarageBand, WavePad or
similar software.
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Synchronize
In order for students to be able synchronize their jazz score or song to a capsule with the background
music track removed, you will need to follow the steps below for each capsule1:

1.

Ensure you have Java software (allows you to play and record video).

2.

Open Screencast-O-Matic – a FREE easy-to-use web-based screen
recorder.

3.

In another window, select the corresponding capsule, hosted on vimeo
using the following links and the password: burgundy.

Free download

to Java software

• Trains and Porters
• The Corner
• Hard Times
4.

Ensure the video is completely loaded before you begin and test the
sound.

5.

Resize the Screencast-O-Matic frame on the capsule.

6.

Begin recording and press play on the capsule.

7.

When you are done recording the capsule, click “done.”

8.

Select ‘Publish to Video File,’ and download in the appropriate format
(Quicktime MP4 for iMovie or GarageBand; Windows Media AVI for Movie
Maker).

9.

Download the finished screencast and save the file for students to import
into Movie Maker or iMovie.

10.

Using Movie Maker, or iMovie, have students add their songs, taking
note of the dialogue and other sounds in order to optimize timing and
treatment of their music according to sound levels, the mood evoked and
other storytelling attributes they want to convey.

Learn more
about using
Screencast-O-Matic
web-based screen
recorder with the
following Demo:

• How to add music to a film in Movie Maker
• How to add music to a film in iMovie

OR

Perform
Host a live screening and performance. Have each group perform their composition live with the capsule
screened behind them without sound.

1

Catbird Productions has made available the capsules without background music. However, you may not
download them directly. Screencast-O-Matic will allow you to create your own recorded version for download.
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Composing for Burgundy Jazz!
In this assignment, you are required to use the tools you have learned about to create a score that
best expresses one of the following Burgundy Jazz web capsules. Once you have composed and
recorded your piece, you are required to synchronize the performed and recorded piece to the
provided clip using iMovie, GarageBand or Movie Maker.
You can access the web capsules with voice and sound intact, but with the background music
track removed, using the following links, and the password: burgundy
•

Trains and Porters

•

The Corner

•

Hard Times

You may use instruments, your voice, found sounds and existing music. However, part of the
assignment, and how your group will be assessed, is to capture the story, pace, rhythm and emotion
of your selected capsule. The melody, chords and rhythm will reflect the selected capsule.

Assessment Criteria:
•

Captures the story of the selected Burgundy Jazz web capsule

•

Uses some stylistic characteristics and elements of jazz such as
- 12-bar blues/ 16-bar blues/ AABA “rhythm changes”
- Improvisation  
- Swinging 8th notes/ straight 8th notes/ combination of swinging and straight 8ths

•

Varied musical texture (instrumentation)

•

Presence and organization of melodic components

•

Consistent use of rhythmic elements

•

Participation of all group members throughout the process

Project Brief adapted from a resource by Lynn Harper, Learn Quebec Arts Consultant

Copyright
Catbird Productions has selected three adapted web documentary capsules to host in a password-protected
domain for teacher and student use. Teachers and students may utilize these web capsules for educational
purposes only under the “Fair Dealing Provision” and for non-commercial use. By accessing these resources,
you confirm use for educational purposes only. Know and respect the limits of the Fair Dealing Guidelines.
For more information see: www.cmec.ca/docs/copyright/TEACHER_WORKSHOP_FDG_EN.pdf
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ADDITIONAL RESOURCES

Burgundy Jazz

Jazz Composition

• Burgundy Jazz app

• Jazz Handbook

• Burgundy Jazz eBook

• Jazz Theory: From Basic to Advanced
Study

• Burgundy Jazz CBC music (2013). A
Passion Project: in conversation with
David Eng.
• Burgundy Jazz web documentary

• New Jazz Theory Book Designed for
Student, Amateur and Professional
Musicians

• CBC Jazz on Film is more than
background music

Software and How Tos

Film and Music

• GarageBand

• Birth of the Cool: Jazz in Film

• How to Add Music to iMovie HD

• Dickinson, K. (Ed.) (2003). Movie Music,
The Film Reader. New York: Routledge.

• How to Add Songs to Your Movie on
Windows Movie Maker

• From Screen to Shining Screen:
A Short History of Film Music

• Screencast-O-Matic

• Inglis, I. (Ed.) (2003). Popular Music and
Film. New York: Columbia University Press

• Audacity

• QuickTime

• The Jazz Singer; Ain't Heard Nothin' Yet

• Microsoft Expression Encoder 4 Screen
Capture (other web-based screen
recorder)

• John Williams

• Storyboard template

• Movie Shoots, Jazz Scores

• WavePad

• MUSIC: Putting the Program back in
Program Music
• Prednergast, Roy. (1997).
Film Music: A Neglected Art.
• Program music
• Thom, Randy. (1999). Designing a movie
for sound.
• What Makes Franz Liszt Still Important?
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OVERVIEW
Embedded deep in the roots of jazz and blues are traditions brought by slaves during the transatlantic slave
trade. A culture of oral history and storytelling, it can be argued that jazz and blues are more than just music,
but a cultural movement that reflects the story and struggles of 20th-century African Americans and their
journey towards emancipation from racial segregation.
In this unit, students explore how Montreal’s jazz community passed on traditions through music. It also
examines the social, political and economic conditions that influenced the music.
The unit continues by digging into the roots of music as a form of oral history in Africville, Nova Scotia—a
historically significant African-Canadian community. Students will draw connections between West African
griot oral traditions, jazz and hip-hop music, before embarking on an arts- or technology-based Griots &
Hip-Hop project.

Curriculum links

Evaluation based on

• Grades 10–12
• Music, History, Drama, Dance, Media Arts,
Technology
• Can be customized as required for regional
variances in curriculum

Objectives
After completing this unit students will be able to:
• Express analytical and personal responses to
music;
• Analyze some of the social, political and
economic factors that affect the creation of
music;
• Explain the connections between oral history,
jazz and hip-hop.

Project Objectives
Select one of three projects included at the end of
this unit:
• Griots and Hip-hop: Students work
independently or in pairs to create and
perform a 1–2-minute spoken word poem,
using voice, gesture and rhythm to speak
about a social issue raised in the Burgundy
Jazz web doc or to tell a story of a musician
in their community.
• Sidewalk Stories: In groups or individually,
students research a historical event from
the Burgundy Jazz web doc, or from their
learning in this unit, and design an original
piece of graffiti, which tells a part of the
story.

Prior knowledge and skills
Students should be aware of:
•
•
•
•

• Classroom participation
• Reflections
• Final creative project

North Atlantic Slave trade
Underground Railroad
Civil Rights Movement
Research and analysis skills

Time required
• Recommended 6–8 periods
• Each lesson in the unit may stand-alone.
Select according to your time and objectives.

• Living Artists Mixed-Media Documentary: As
a class students will use oral-history interview
techniques to gather stories and information
about local visual artists, musicians, actors
or writers. Students will produce a short
documentary using their interview.
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Lesson 1

Oral History, Music and Community
The tradition of jazz is as much a listening tradition as it is one of playing and
improvisation. In this lesson, students begin with a short critical-listening activity
with the song “Lights of Burgundy,” by Oliver Jones. Students learn how music
is a form of oral history, through a guided discussion and the Burgundy Jazz
web documentary. The lesson concludes by reflecting on the jazz community’s
use of oral traditions to pass on knowledge and history, returning to the song
“Lights of Burgundy.”

Focus Question:
Why should we study oral history?
Objectives:

Time: 80 min

• Express analytical and personal responses to music;
• Analyze some of the social, political and economic factors that affect the
creation of music;
• Explain how music is a form of oral history.

Materials:
• Audio equipment
• Computers or iPads
• Access to Google Docs (optional)

Oscar Peterson
and his sister Daisy
at the piano
Credit: Canadian Pacific
Archives
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10-15 min

Lights of Burgundy
Play the first minute of the song “Lights of Burgundy.” Ask students to listen carefully and write a personal
response, using the questions below as a guide. You may need to play the song more than once.
• What did you notice about the song?
• What feelings did the song evoke?
Discuss students’ responses and questions. Once student have shared their responses, explain that they
were listening to a jazz piece written by Oliver Jones, a Montreal-born and-raised musician.
Ask the follow-up questions below:
• What do you think of when you hear the word jazz?
• Where do you think jazz originated from?

Activity 2

Little Burgundy’s music community
Part A: Musicians and Oral History

15 min

Storytelling played a critical role in passing on knowledge, and songs were used as an aide-memoire to help
storytellers remember vast tales and epics. Start by asking each student to think about a musician they know
or like to listen to. Have students form groups. Using a shared Google Doc on an iPad/computer or pieces of
paper, have students answer the questions below.
• What is a musician?
• What do musicians create?
• What kind of training do you need to be a musician?
• Why might you want to be a musician?
After students have shared and discussed their responses. Continue the activity by asking:
• Can music be considered a form of oral history?
As a class, make a list about what we can learn from music and lyrics.
• What can we learn about musicians from doing oral history interviews?
For more on Oral History, read the “Step-by-Step Guide to Oral History,” by Judith Moyer.
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40 min

Using computers or iPads, have students select up to five capsules to watch on the Burgundy Jazz web
documentary and explore the accompanying interviews, photos and audio clips. Students should keep the
following question in mind:
• Why should we study oral history?

When students have completed the activity, assign each group one of the discussion
questions below:

20 min
• To what extent can the Burgundy Jazz web documentary be considered an oral history of Little
Burgundy?
And of jazz?
• Can music be considered a form of oral history? Why or why not?
• Why should we study oral history?

Lights of Burgundy

10 min
Re-play the first minute of the song “Lights of Burgundy.”
Explain to students that the song was named after Little Burgundy and ask them:
• Does it reflect your impression of Little Burgundy so far? How?

Additional Resources

Dig Deeper
To further understand this time period
and its musicians, have students read

• Burgundy Jazz web documentary

biographies of significant music figures,

• Burgundy Jazz eBook

such as: Nelson Symonds, Joe Sealy,

• Joe Sealy

Herb Johnson,

• Louis Hooper

Louis Hooper

and

Paul Bley, then have students perform

• Nelson Symonds

biographical skits. Use the Burgundy Jazz

• Oliver Jones, "Lights of Burgundy"

Musicians Index as a starting point.

• Paul Bley
• “Step-by-Step Guide to Oral History,”
by Judith Moyer
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Lesson 2
African-Canadians and
Oral Histories
The Black community within Little Burgundy was
not the only community that had strong ties to
oral traditions. People of African descent have
lived in Nova Scotia for over 300 years, some as
slaves and others as free migrants, sojourners,
British subjects and Canadians.
Building on the lesson “Oral History, Music and
Community,” students complete a critical-listening
activity, before delving into an investigation of
African-Canadians on the East Coast and making
connections between oral history, jazz and
Montreal. Students synthesize their knowledge
and understanding of key historical events in
Canadian Black History through either a live
storyboard drama activity or interpretive dance.

Focus Question:
What role did oral traditions
play in Canadian Black
Communities?
Objectives:

Time: 2 X 60 min

• Identify some significant events in Canada’s
Black History
• Use the historical events explored within the
lesson as an impetus for the creation of a
live storyboard or interpretive dance

Materials:
Woman making a point at a public meeting at
Seaview African United Baptist Church, Africville.
The meeting was held in response to the July
1962 report by the City of Halifax development
department, recommending the elimination of
Africville. During the meeting, Africville residents
stated their opposition to the City's plans for
relocating them.
Nova Scotia Archives.
Reference no.: Bob Brooks NSARM accession no. 1989-468
vol. 16 / negative sheet 11, image 29

• Audio equipment
• Computers or iPads
• Copies of Handout “The Story of Africville”
for all students
• Copies of KWL(C) chart
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Warm-up

Autumn Waltz
As a warm-up to engage students further with Burgundy Jazz assets and jazz appreciation, play the first the
first minute of the song “Autumn Waltz,” by Paul Novotny and performed by Joe Sealy.
Ask students to listen carefully and write a personal response using the questions below as a guide. You may
need to play the song more than once.
• What did you notice about the song?
• What feelings did the song evoke?
• How do your response and feelings in relation to this song differ from those evoked by the song
“Lights of Burgundy,” in Lesson 1?
Discuss students’ responses and questions. Once student have shared their responses, explain that they
were listening to a jazz piece performed by Montreal-born musician Joe Sealy.
*Optional activity

Activity 1

African-Canadians, Oral History and Africville
15 min
Hand out a copy of the KWL(C) chart. Ask students to record what they think they know (K) about oral
traditions in African-Canadian communities and what they want to know (W).

30 min
Read the historical except below, acting as a storyteller. This excerpt will provide the basis for Activity 2.
When you are done reading the excerpt, instruct students to work in pairs to add what they learned (L) and
how their opinions have changed (C).

Young boy in Africville
with the house of deacon,
Ralph Jones, in the
background, boarded up
prior to its demolition
in 1966. Many Africville
residents were moved
using City of Halifax dump
trucks.
Nova Scotia Archives.
Reference no.: Bob Brooks
NSARM accession no. 1989468 vol. 16 / negative sheet 7,
image 25
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Excerpt: The Story of Africville
The oldest African-Canadian settlements are located in an eastern
province of Canada, Nova Scotia. According to records, Africville, Nova
Scotia, had one of Canada’s historically significant Black communities.
Set on the northern tip of the Halifax peninsula in the Bedford Basin, it
was founded by Black refugees from the War of 1812.
By 1962 there were 80 families and over 400 people living in the
community, yet it was considered a blot on the face of Halifax.
Throughout its existence, Africville was neglected by the local
government, who did not provide residents with basic services, such
as: water, electricity and snow plowing. More than once, the Council
threatened to destroy it (Africville Genealogical Society, 2010).

Note: This excerpt focuses on AfricanCanadian History in Nova Scotia and
is by no means a complete overview
of Black history in Canada. This
excerpt acts as a starting point and
basis for the activities that follow.
The “Additional Resources” and “Dig
Deeper” sections below offer links to
more sources of information.

A lot of us tried to convince ourselves it wasn’t gonna happen. So many times before, City Council or
some newspaper would talk about how Africville ... and how it would be better for everybody if they just
tore down our houses and put us someplace else ... Some big things were goin’ on. Winds of change were
blowin’ like storms out on the Basin ... serious names like: “Urban Renewal,” “Slum Clearance,” “Social
Planning,” “Integration,” “Industrialization.” (Africville Genealogical Society, 1989, p. 16).
When the decision was made to relocate residents, the people of Africville did not prepare themselves for
what happened, as they had heard the threat from the Council many times before, without any resulting action
taking place. (Bemma, 2009).
In 1964, however, the village was bulldozed. Many people were still inside their homes, while others were
relocated using city dump trucks. “The whole relocation process itself was one of intimidation, one of coercion,
one of downright dirty tricks” (Bemma, 2009). Even the church, the very heart of the community, was torn
down.
The church truly played a central role in the Africville community and reflects how sacred music plays a
significant role in the orature, or oral literature, which preserves Nova Scotia’s heritage (Morrison, 2002).
According to one poet, George Elliot Clark, “Africadian” literature commences with song, story and sermon.
One such orature arrived with the Loyalist Free Blacks and slaves between 1781 and 1784 in religious songs
such as “Down the Riverside” and “Go Tell it on the Mountain” (Morrison, 2002). In many cases, these songs
became appropriated by the local community and transformed into folk. Africville also had its own music ties
with renowned resident, teacher and singer Portia White, who contributed to the jazz and spiritual music
community.
Today the former Africville is a park, and each year a reunion is held for those who were dispersed and their
families. The dislocation has not only provided a clear flashpoint for issues of racism and discrimination, but it
has also provided, in an undocumented community, a wellspring of oral sources about community life, such as
Africville Suite, composed by Joe Sealy. A Montreal native whose paternal grandmother was a descendant of
two of the Africville community founders, Joe was a jazz musician and composer. The story Joe tells through
his music brought the story of Africville to a national and international audience, providing an example of the
power of music to preserve and pass on the knowledge.

Dig Deeper
Invite students to listen to the audio clip “Africville: The Spirit of Resistance Lives On” or have students investigate
the Africville timeline and add new information to their handout, in the column “New Information.” When students
have completed the activity, ask them the questions below:
• What new information did you add to your handout?
• What are you still wondering about?
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90 min

Live Storyboard
There are as many ways of storytelling as there
are storytellers. In this unit so far, students have
explored oral history and storytelling in the forms
of music and documentaries. Brainstorm with your
students some of the other ways we can tell and
share stories before discussing how drama and
dance can also be used to this ends. Then select
one of the activities below to continue to set the
stage for connecting jazz, hip-hop and spoken
word.
Dance Option: Martha Graham believed that
movement has meaning, that “the body says what
words cannot.” Using the story “Africville, Nova
Scotia,” or the story told in the Burgundy Jazz
web documentary as an impetuous for creation,
students should work in groups to create a
movement piece that describes what is happening
in the story.
Students should start by brainstorming words and
emotions related to the story.
• What did people feel?
• Were they proud, grateful, marginalized,
afraid?
• What does that look like?
• How can we depict those feelings through
movement?
Movements do not need to be complicated.
After performing their piece, students should
explain the meaning behind their movement
sequence. Consider having students select a song
from Africville Suite or the Burgundy Jazz web
documentary extras to perform their dance.
Drama Option: Live Storyboard is a “frozen frame”
used to tell a story. It is a technique adapted from
Popular Education Theatre, and an alternative way
to tell a story, requiring students to be succinct
and clear in their analysis.
African Canadians play a significant role in
Canadian history. Group students according to
how many computers you have and assign groups
to a century of the Burgundy Jazz Timeline.

The first recorded black person in Canada is former
slave Mathieu Da Costa, who learns Mi'kmaq and in
1606 becomes the translator for Samuel de Champlain,
“The Father of New France"

Have groups study the timeline and identify one
event they feel is significant. Students will then
develop a “frozen frame,” which depicts the event.
For example, students may choose 1603, when
Mathieu Da Costa becomes the first recorded
black person in Canada learns Mi’kmaq and later
becomes the translator for Samuel de Champlain.
Each student may have one action and one word
that he/she can say if tapped on the shoulder by
an audience member. The word and action should
help depict the event.
During the performance, when a student in the
storyboard has been tapped, he/she can say one
word and do one action.
Variation: Use the resources and research your
students have already reviewed on Africville and
have them create a Live Storyboard.
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Additional Resources

• Africville: Expropriating Black Nova Scotians
• Africville Genealogical Society, Donald Clairmont,
Stephen Kimber and Bridglal Pachai. (1989). The Spirit
of Africville. Art Gallery, Nova Scotia.
• Africville Museum
• AFRICVILLE Nova Scotia – video
• Bemma, Adam. (2009). Africville, the Spirit of
Resistance Lives On.
• Bio. (2014). “Martha Graham Biography.”
• Eng, David. (2014). Burgundy Jazz. “Joe Sealy
Biography”.
• Eng, David. (2013). Burgundy Jazz web documentary.
• Gilmore, John. (2011). Swinging in Paradise: The story
of Jazz in Montreal. Ellipse Editions.
• Marrelli, Nancy. (2013). Burgundy Jazz eBook.
• Maryland Underground Railway. (2014). “Paths to
Freedom.”
• Morrison, J. (2002). “Oral History as Identity: The
African-Canadian Experience”
• Moyer, Judith. (1999). “Step-by-Step Guide to Oral
History”
• Popular Education Theatre (2001).
• spacingATLANTIC – From the Vaults: Africville
• Welldon, Christine. (2009). “Teachers Guide for the
Children of Africville.”
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Lesson 3
Intelligent Movement and the Evolution
of the Emcee
The ways in which African traditions manifested in North America during the slave trade took
different forms, depending on social and political context. In this lesson, students discover the
relationship between jazz and hip-hop, through the African traditions of griots and storytelling.
The lesson begins with a web hunt and a critical-listening activity with several artists, including
Golden Gate Quartet, Joe Sealy, Ella Fitzgerald and Last Poets. The mystery wraps up with Emcee
Akala, who explains that rap “can be traced through reggae, jazz, blues, and ultimately back to the
African griot traditions of the medieval west African empires.”

Focus Question:
How are jazz, hip-hop and oral histories connected?
Learning Objectives:

Time: 80 min

By completing this lesson, the student will be able to:
• Express analytical and personal responses to music;
• Describe the connection between oral history and jazz and hip-hop;
• Discuss hip-hop from a variety of artists.

Materials:
• Audio equipment
• Computers and/or iPads
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Activity 1

Intelligent Movement
Mystery – Evolution of
the Emcee
Part a: Web Hunt

30 min

Write the following on the board (Do not give
students the links):
What connections can you make between
these four things?
• Griots, oral history
• Congo Square, New Orleans
• Afrika Bambaataa
• Africville, Nova Scotia
Challenge students to find as many connections
as they can, working in pairs or teams of three.
Set a timer for 5–7 min and allow students
to complete a search on the Internet. Allow
another 5 minutes for groups to discuss and
connect the information they have gathered.
Create a class list of connections.
Let the mystery continue.

Part B: Music Mystery

20 min

Using the four clips below, ask students to
listen carefully and consider the following
questions: How are these songs connected?
What connections can be drawn to the web
hunt?
• Golden Gate Quartet 0:21–0:57
• Rapper’s Delight 4:21–4:51
• Africville 0:00–0:30
• Ella Fitzgerald 0:50–1:10
• Last Poets 0:00–0:30
Discuss the students’ responses.
What conclusions have they drawn so far?

Ella Fitzgerald, Oscar Peterson, Roy Eldridge and Max
Roach in Stockholm, Sweden, in 1952.
Corbis

Dig Deeper
Joe Sealy, a Montreal Jazz musician, wrote the
Juno-award-winning album, Africville Suite.
Review the Burgundy Jazz capsule “Hard
Times.” What comparisons, if any, can be drawn
to Africville?
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20 min

Knowledge is Power
To solve the mystery, play Akala’s rap “Knowledge is Power” from 14:33 minutes.
Allow students to listen through once or twice, taking notes in groups. Ask each group to report their answer
to the mystery: How are jazz, hip-hop and oral histories connected?
Use the following article by Akala to support the discussion or watch “Knowledge is Power” in full.

It’s a Hip-Hop Planet
By Akala
“Contrary to popular mythology, the art of rhyming rhythmically over the beat of a drum (rapping)
was not invented in 1970s New York. The cultural wellspring from which hip-hop was drawn, goes
far deeper, making it all the more powerful. It can be traced through reggae, jazz, blues, and
ultimately back to the African Griot traditions of the medieval West-African empires.
[...]
...With its modern incarnation having originated through the African-American struggle against
white racism, the best of the culture of black people in the Americas has become a symbol of
strength and resistance for humanity across the world, whatever shade they or their particular
struggle may take. Most crucially, however, this now worldwide cache was achieved by way of
incredible beats and great lyrics”
Read full article here.

Nesta at a music video shoot as part of the W.O.R.D. (Writing Our Rhymes Down) program,
in collaboration with DESTA Black Youth Network.
W.O.R.D. is a youth-led literacy program that works with marginalized youth in Montreal.
Credit: Roberto "Yos-B" Arpaiz
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Music Mystery Guide
There is a long cultural genesis that gave birth to
hip-hop, which can be traced through reggae, jazz
and blues. It is a history that goes back to African
griot traditions of storytelling.
Jazz, blues and hip-hop each have strong ties to the
African-American struggle against racism. In each
genre, examples of strength and resistance can
be found. Provided below are short explanations
for each clue. For more information on any of the
clues, click the provided link.
Web hunt:
Griots, oral history – The history of blues, jazz and
rap runs deep and is connected to the tradition of
storytellers or griots in West Africa. Griots would
perform songs and poems as a way of passing on
history. It was not just art for art’s sake; but, art
with a message. Jazz artists such as Joe Sealy and
hip-hop artists such as Gill Scott are two examples
of musicians who disseminate their message
through music.
Congo Square, New Orleans – This is said to be the
birthplace of jazz in the 19th Century. Black slaves
were given Sundays off. They would gather in this
square and celebrate their culture. In addition to
the cultural ties to Africa, both jazz and hip-hop
were born in periods of civil unrest.
Afrika Bambaataa is one of the originators of
break-beat DJing and the father of electro-funk.
He helped to spread hip-hop culture throughout
the world.

Africville, Nova Scotia – a small community
in Nova Scotia, Africville was home to Black
immigrants and former slaves. The community
had a strong tradition of oral history and faced
severe marginalization. Jazz musician, Joe Sealy,
the son of an Africville dweller, uses jazz to tell his
story in an album entitled Africville.
Songs
Golden Gate Quartet – A jazz group, the quartet
can be heard singing an early rap in 1937 in their
song “Preacher and the Bear.”
Rapper’s Delight – Sugarhill Gang’s 1979 “Rapper’s
Delight” is generally considered the song that
first popularized hip-hop in the United States and
around the world. The interesting link to make
here is the resemblance between the rapper’s
“flow” on “Rapper’s Delight” and the “rap” on the
Golden Gate Quartet’s song from 1937, “Preacher
and the Bear.”
“Africville” – A song composed by Joe Sealy,
whose father lived in Africville during the time it
was destroyed.
Ella Fitzgerald – A jazz singer famous for her
ability to scat, which was like an early form of
speed rapping.
Last Poets – The Last Poets are instrumental to
hip-hop because of the way they performed poetry
over rhythm using African percussion. Beyond the
musical aspect of their influence, their socially conscious poetry highly influenced the early politicization of hip-hop.

“Its roots are in the sounds of the African/or should I say
the mother/bringin’ us back again from the drumming on
the Congo/we came with a strong flow/and continue to
grow/Feet move, to the beat of the t'balo/Now dig the
story and follow/for then it landed, on American soil/
Through the sweat, the blood, and the toil” —Gangstarr
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Dig Deeper
Create sound booths in your classroom by setting up media devices (iPods, iPads or a computer) with a
jackbox or headphone splitters with multiple outputs for headphones.
Save the following series of links and supporting information in a Google Doc or on your class webpage for
students to access:
•
•
•
•

Sugar Hill Gang, “Rapper’s Delight”
Joe Sealy, “Africville”
Ella Fitzgerald, “One Note Samba”
Last Poets, “Jazzoetry”

• Cab Calloway, “Are You Hep to the Jive?”
Renowned jazz singer and bandleader Cab Calloway, popular in the 1930s swing era, included calland-response and scat singing in many of his songs. His unique merging of rhythm and rhyme in his
vocal style and the use of jive slang that he developed in the Hepster’s Dictionary—a lexicon of youth
subculture—influenced many contemporary hip-hop artists today, such as Outkast’s Andre 3000.
Some say Cab Calloway was the original rapper.
Cab Calloway: Original Rapper (see article). His dance moves also prefigured a lot of later dance
moves, e.g. what he called "the buzz" foreshadowed Michael Jackson's Moonwalk (starting at 2:35).
• Gill Scott, “The Revolution Will Not be Televised”
In the same way as the Last Poets influenced hip hop’s social message, Gill Scott Heron is known in
many circles as the Godfather of Rap both for the content and the format of his music.
• Miles Davis in Montreal, “Human Nature”
• Miles Davis and Easy Moe Bee, “The Doo-Bop song”
“The Doo-Bop Song” is significant because it is part of a record that Miles Davis did in collaboration
with hip-hop producer Easy Moe Bee. It was also Miles Davis’ last record before dying.
• Gangstarr, “Jazz thing”
Gangstarr’s song pays homage to Jazz artists, showing the direct link between hip-hop and jazz
culture. The rapper from Gangstarr also created a project called Jazzmatazz, in 1992, where he mixed
rap and jazz and featured many prominent jazz artists.
• Suite for Ma Dukes Orchestra, featuring Dela Soul, “Stakes Is High”
An interesting piece, as this features a jazz orchestra paying tribute to a deceased hip-hop producer
(J Dilla), who was heavily influenced by jazz, and features a rapper from hip-hop legend De La Soul
along with Talib Kweli.
• Digable Planets, “Rebirth of Slick (Cool like That)”
• Nicholas Payton, “Praalude”
• Courtney Pine, “I’ve Known Rivers”
• The Boombap Cats, “The Jazz Records”
The Boombap Cats are a Montreal-based, Anglophone, underground hip-hop group. This song is a
tribute to the jazz records they use to make music. Artis’s lyric: “Thelonious Monk, Chick Corea, King
Curtis inspired me to write the rhymes and be a better wordsmith, “the Jazz Records”
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Additional Resources

• Africville Museum
• Akala. (2011). “It’s a Hip-Hop Planet.”
• Akala. (2013). “Knowledge is Power.”
• Burgundy Jazz web documentary
• Chang, Jeff. (2005). Can’t Stop. Won’t Stop. A History of the Hip-hop Generation.
• Ellis, Ian.  (2005). “Cab Calloway: Original Rapper”
• Flores, Juan (2000). From Bomba to Hip-hop: Puerto Rican and Latino Identity.
• Gilmore, John. (2011). Swinging in Paradise: The Story of Jazz in Montreal.
• Gioia, Ted. (1997). “The History of Jazz.”
• Griot Movie
• Marrelli, Nancy. (2013). Burgundy Jazz eBook
• Moyer, Judith. (1999). “Step-by-Step Guide to Oral History”
• Rose, Tricia. (1994). Black Noise: Rap Music and Black Culture in Contemporary America
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Griots & Hip-hop Projects
Griots are cultural figures common in West Africa, who carry the
knowledge and identity of a people. Guardians of knowledge,
griots chronicle history, ancestry or genealogy. Because records
were not written down, the griots’ role was to pass on knowledge,
a tradition that spans thousands of years. Griots were not only
storytellers, but artists, orators, lyricists and musicians. The
projects suggested below are on the themes of storytellers, music
and performance. They aim to empower students to be critical
thinkers while engaging in arts- and technology-based projects.
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“Oral History
is not just
the song.
It is the
singing.”
—Studs Terkel

Project 1
Spoken Word
In this project, students engage in an oral-history tradition and become storytellers through spoken word.
Students will research a topic or musician from the Burgundy Jazz web documentary capsules, timeline or
extras.

Objective
Students work independently or in pairs to create
and perform a 1–2-minute Spoken-word poem,
using voice, gesture and rhythm to speak about a
social issue raised in the Burgundy Jazz web doc
or to tell a story of a musician in their community.

Outcome
Host a Griots & Hip-Hop Slam and have students
perform their pieces.

Process
Research: Look at spoken-word performances and
deconstruct with students the use of language,
pacing, rhythm, voice, facial expression and body
gestures. Have students learn a small part of a
performance, imitating the style of the performer.
Compose: After students have researched their
selected topics, encourage them to write, without
editing, their honest thoughts and experiences.
Follow through with editing and drafting. Though
rules and grammar are not mandatory, the message
has to be clear. Concrete images, active verbs and
precise phrases will bring clarity. Students should
play with the rhythm and flow of the lines.

Practice: Instruct students to practice and
memorize their poems. Recording themselves is a
good way to improve. Have students give feedback
to one another.
Perform: While body language and facial
expressions are critical to the performance, voice
is the most powerful tool. Pitch, intonation and
pacing can be modified to help communicate the
message effectively. Students should be aware of
their audience and speak to them. Host an event
where your students perform their stories. Invite a
speaker to participate from the community.
Record: Upload MP3 files to SoundCloud to share
your students’ performances.

Exemplars
• Teaching with Ted: Spoken Word Poetry
• Youth Speaks, Youth Speaks Blog
• Edutopia: Kids Feel the Power of Poetry in
Performance
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Project 2 Sidewalk Stories Graffiti Walk
One of the most accessible forms of visual art can be found in our everyday urban landscapes. Graffiti, one
of the original four elements of hip hop, plays a significant role in inner-city self expression, as well as being
a medium for spreading political and social messages. Some graffiti artists have left their mark across the
world, most notably Banksy, whose work has appeared in unexpected international locations. The location of
his pieces often speaks volumes about their meaning. Other internationally renowned artists include Xavier
Prou, Paul Curtis, Eduardo Kobra and Victor Ash.

Objective
In groups or individually, students research a
historical event from the Burgundy Jazz web doc,
or from their learning in this unit, and design an
original piece of graffiti that tells a part of the story.
“Jazz Born Here” by Gene Pendo, in the eBook, is
an example of graffiti that depicts Oscar Peterson,
Montreal and jazz.

Outcome
Graffiti Walk. Using sidewalk chalk, students draw
their planned graffiti pieces on the sidewalk around
the school or community. Invite parents and other
classes to walk and view the pieces. Take pictures
to record students’ efforts.

Materials
• Computers or iPads
• Large sheets of paper
• Pencils and pencil crayons or markers
• Sidewalk chalk
• iPhone, iPod, iPad (optional field visit)

Process
Research: Students begin by selecting a scene
from the Burgundy Jazz webdoc, a Burgundy
Jazz timeline event or both, to tell a story from
Burgundy Jazz from the one of the lessons in
this unit that they would like to portray. Students
should also investigate various graffiti artists, the
messages they are sending and their style.

Visit (optional). If you are located in close
proximity to Montreal, visit Little Burgundy with the
Burgundy Jazz app. Explore the “Oscar Peterson
Route” mapping marker point #16 to view the
mural by artist Gene Penno, paying homage to
Oscar Peterson. This marker point is also a hotspot
with an interactive soundscape, with which users
can engage.
Plan: Students plan and draw their designs. While
using design principles of graffiti is part of the
assignment, the pieces should represent a historical
event or story. As a class you may consider
developing a series of pieces collaboratively.
Consider taking students outside to plan and select
the location of their final piece. Students should
plan their graffiti on paper before the Graffiti Walk
event.
Peer Review: Encourage peer review—have
students give one another constructive feedback
on their pieces.
Sidewalk Stories: Graffiti Walk: Host the event.
Invite parents and other classes to walk around
and take photos of the work.

Exemplars
• Edutopia: “Writing on the Walls: Graffiti as an
Integrated Study Project”
• Art Crimes
• Graffiti artworks from Montreal artist –
ROADSWORTH
• Brooklyn Museum: Graffiti Exhibition
• The Mural Project
• Graffiti Name Tag Lesson
• Under Pressure
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Project 3
Living Artists’ MixedMedia Documentary
Documentary film is a form of visual expression
that aims to document reality. It can be a form of
storytelling. In this project, students collaborate as
a class to create a short mixed-media documentary
of two or three artists in the community, using
video, sounds, photos and text.

Objective
As a class, students will use oral-history interview
techniques to gather stories and information about
local visual artists, musicians, actors or writers,
all of whom have shaped your community. They
may be historical icons (as some are within Little
Burgundy) or contemporary. Students will produce
a short documentary using their documented
interview.

Outcome
Host a Living Artist film night with the students’
documentary. Invite artists who were interviewed
to come in and speak or share their craft.

Tools
Video recording equipment (iPad, mobile
phone, Flip camera, etc.), iPads, computers and
accompanying software (iMovie, Movie Maker etc.)
Photocopied storyboards.

Process
Review: Discuss the history of documentary
filmmaking and its connection to storytelling.
Watch two or three capsules from the Burgundy
Jazz web doc and discuss what makes a good
documentary capsule or chapter.
As a class, deconstruct the elements of one of
the capsules. Students should work together to
storyboard the shots, interviews, images, music/
sound etc.
Research: Students select and recruit three artists
in the community to interview.

Prepare: Discuss as a class a strategy for capturing
the characters of the selected artists. Practice
interviewing skills and techniques with students.
In groups, students should draft questions and
prepare for the interview. Discuss the importance
of being active listeners. Ensure students have
video-recording equipment.
Analyse and Reflect: After the interview, students
should analyze and reflect on the information they
have gathered.
Create: Each group will create a 2–3 minute
capsule using clips from the interview, research,
photographs, sounds and music they have
collected. Students should start by storyboarding
the information, interview questions, appropriate
images, sounds/music and video clips before
working in iMovie, Movie Maker or similar software.
Host a film festival of the artists in your community.
Invite other classes, artists and parents.

Project resources
• Freedocumentaries.org
• Interviewing Artists in the Classroom
• Marjorie, Hunt. (2003). Smithsonian Folk Life
and Oral Interviewing Guide
• Siler, Carl. R. (1996). “Oral History” in the
Teaching of U.S. History. ERIC Digest
• Whitman, Glenn. (2004). “Dialogue with the
Past: Engaging Students and Meeting Standards
through Oral History.” Altamira Press.
• Wood, Linda P. (2001). “Oral History Projects in
Your Classroom.” Oral History Association
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Burgundy Jazz Curriculum Matrix
The table below provides an at-a-glance reference for educators to identify the curricula in each province
and territory related to the issues addressed in the learning unit series.

SUBJECT AREA

SUBJECT

GRADE LEVELS /
COURSE CODES

LESSON SERIES

ALBERTA
Social Studies

Music

Media Design
and
Communication
Arts
Arts

English

Social Studies

6, 7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom";
Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Social Studies

9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Social Studies 30-1

SST3771

Unit 5 – Griots, Jazz and Hip Hop

Social Studies 30-2

SST3772

Unit 5 – Griots, Jazz and Hip Hop

Local and Canadian
Geography 20

SSN2166

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 3 – Little Burgundy Re-imagined

Canadian History 20

SSN2166

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Western World History

SSN2185

Unit 5 – Griots, Jazz and Hip Hop

Music

6, 7, 8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

General Music 20

FNA2424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

General Music 30

FNA3424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Instrumental Music 30

FNA3425

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Media Impact

COM2015, COM1005

Unit 3 – Little Burgundy Re-imagined; Unit 2 – Re-FOCUSED –
Little Burgundy, Then and Now

Sketch, Model and Draw

DES1010

Unit 3 – Little Burgundy Re-imagined

The Design Process

DES1020

Unit 3 – Little Burgundy Re-imagined

Audio/Video

COM1105

Unit 5 – Griots, Jazz and Hip Hop

Art 11, 21, 31

FNA1405; FNA2405;
FNA3405

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Drama 10, 20, 30

FNA1410; FNA1420;
FNA1430

Unit 5 – Griots, Jazz and Hip Hop

Photography - Composition

COM2205

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Photography - Outdoors

COM3245

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English Language Arts

6, 7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

English Language Arts

9

Unit 1 – Lyrical Learning – Oscar Peterson,s "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy Then and
Now

English Language Arts 101, 20-1, 30-1

ELA1105; ELA2105;
ELA3105

Unit 5 – Griots, Jazz and Hip Hop
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SUBJECT AREA

GRADE LEVELS /
COURSE CODES

SUBJECT

LESSON SERIES

BRITISH COLUMBIA
Social Studies

Music

Social Studies

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Geography

12

Unit 3 – Little Burgundy Re-imagined

Social Justice

12

Unit 5 – Griots, Jazz and Hip Hop; Unit 1 – Hymn to Freedom

Music

6, 7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

Composition and Technology 11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Jazz Band

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Vocal Jazz

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Visual Arts

8

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Dance General

9, 10

Unit 5 – Griots, Jazz and Hip Hop

Drama - Film and Television

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Media Arts

11, 12

Unit 5 – Griots, Jazz and Hip Hop; Unit 4 – Jazz Lab –
Storytelling through Film and Jazz

English Language Arts

8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

English Language Arts

10, 11, 12

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

People and Places in the
World

7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED, Little Burgundy, Then and
Now

Canada in the
Contemporary World

9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Geographic Issues in the
21st Century

20S

Unit 3 – Little Burgundy Re-imagined

Cinema as a Witness to
Modern History

12

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop; Unit 4 – Jazz Lab
– Storytelling through Film and Jazz

Global Issues: Citizenship
and Sustainability

40S

Unit 5 – Griots, Jazz and Hip Hop

Music

Music

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

Arts

Visual Art

7, 8

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English
Language Arts

English Language Arts

10S, 20S, 9, 10

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom";
Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English Language Arts

30S, 40S, 11, 12

Unit 5 – Griots, Jazz and Hip Hop

Arts

English

MANITOBA
Social Studies
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SUBJECT AREA

GRADE LEVELS /
COURSE CODES

SUBJECT

LESSON SERIES

NEW BRUNSWICK
World Cultures

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

Empowerment

7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

Atlantic Canada in the
Global Community

8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom";
Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Social Studies

9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom";
Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Canadian Geography

120

Unit 3 – Little Burgundy Re-imagined

Music

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom"

Music

120, 122

Unit 5 – Griots, Jazz and Hip Hop; Unit 4 – Jazz Lab –
Storytelling through Film and Jazz

Music

113

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Arts

Visual Arts Education

9, 10

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

English
Language Arts

English Language Arts

7, 8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to Freedom";
Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English Language Arts

10, 11, 12

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now ;
Unit 5 – Griots, Jazz and Hip Hop

Social Studies

6, 7, 9

Unit 2 – Re-FOCUSED – Little Burgundy

History

8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

World Geography

3200/3202

Unit 3 – Little Burgundy Re-imagined

History

1201

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Music

6, 7, 8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom";

Ensemble Performance

1105, 2105, 3105

Unit 4 – Jazz Lab – Storytelling through Film and Jazz;
Unit 5 – Griots, Jazz and Hip Hop

Music

2200

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Art

7, 8, 9

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Art

1201

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Art and Design

2200, 3200

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 1 – Hymn to Freedom; Unit 5 – Griots, Jazz and Hip Hop

English Language Arts

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom";

English

1201, 1202

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now; Unit 5 – Griots, Jazz and Hip Hop

English Language Arts

2201, 2202

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Social Studies

Music

NEWFOUNDLAND AND LABRADOR
Social Studies

Music

Arts

English
Language Arts
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SUBJECT AREA

SUBJECT

GRADE LEVELS /
COURSE CODES

LESSON SERIES

NORTHWEST TERRITORIES
Social Studies

Arts

Music

Media
Design and
Communication
Arts
English

Social Studies 30-1

SST3771

Unit 5 – Griots, Jazz and Hip Hop

Social Studies 30-2

SST3772

Unit 5 – Griots, Jazz and Hip Hop

Local and Canadian
Geography 20

SSN2166

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 3 – Little Burgundy Re-imagined

Canadian History 20

SSN2166

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Western World History

SSN2185

Unit 5 – Griots, Jazz and Hip Hop

Arts

6, 7, 8, 9

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Art 11, 21, 31

FNA1405; FNA2405;
FNA3405

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Drama 10, 20, 30

FNA1410; FNA1420;
FNA1430

Unit 5 – Griots, Jazz and Hip Hop

Photography -Composition

COM2205

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Photography- Outdoors

COM3245

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Music

6, 7, 8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

General Music 20

FNA2424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

General Music 30

FNA3424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Instrumental Music 30

FNA3425

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Media Impact

COM2015, COM1005

Unit 3 – Little Burgundy Re-imagined; Unit 2 – Re-FOCUSED –
Little Burgundy, Then and Now

Sketch, Model and Draw

DES1010

Unit 3 – Little Burgundy Re-imagined

The Design Process

DES1020

Unit 3 – Little Burgundy Re-imagined

Audio/Video

COM1105

Unit 5 – Griots, Jazz and Hip Hop

English Language Arts

6,7,9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

English Language Arts 101, 20-1, 30-1

ELA1105; ELA2105;
ELA3105

Unit 5 – Griots, Jazz and Hip Hop

Social Studies

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Social Studies

7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

Atlantic Canada and the
Global Community

9

Unit 5 – Griots, Jazz and Hip Hop

Canadian History 11:
African Canadian Studies

11

Unit 5 – Griots, Jazz and Hip Hop

Global Geography
12; Advanced Global
Geography 12

12

Unit 3 – Little Burgundy Re-imagined

NOVA SCOTIA
Social Studies
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SUBJECT AREA

SUBJECT

GRADE LEVELS /
COURSE CODES

LESSON SERIES

Music

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Music

9

Unit 5 – Griots, Jazz and Hip Hop

Advanced Music

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Technology
Education

Audio Production and
Recording

12

Unit 5 – Griots, Jazz and Hip Hop; Unit 4 – Jazz Lab –
Storytelling through Film and Jazz

Film and Video Production

12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

English
Language Arts

English Language Arts

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

English Language Arts

7, 8, 9

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English Language Arts

9, 10, 11

Unit 5 – Griots, Jazz and Hip Hop

English 12: African
Heritage

12

Unit 5 – Griots, Jazz and Hip Hop

Social Studies

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Social Studies

9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Social Studies 30-1

SST3771

Unit 5 – Griots, Jazz and Hip Hop

Social Studies 30-2

SST3772

Unit 5 – Griots, Jazz and Hip Hop

Local and Canadian
Geography 20

SSN2166

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 3 – Little Burgundy Re-imagined

Canadian History 20

SSN2166

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Western World History

SSN2185

Unit 5 – Griots, Jazz and Hip Hop

Music

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

General Music 20

FNA2424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

General Music 30

FNA3424

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Instrumental Music 30

FNA3425

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Media Impact

COM2015, COM1005

Unit 3 – Little Burgundy Re-imagined; Unit 2 – Re-FOCUSED –
Little Burgundy, Then and Now

Sketch, Model and Draw

DES1010

Unit 3 – Little Burgundy Re-imagined

The Design Process

DES1020

Unit 3 – Little Burgundy Re-imagined

Audio/Video

COM1105

Unit 5 – Griots, Jazz and Hip Hop

Art 11, 21, 31

FNA1405; FNA2405;
FNA3405

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Drama 10, 20, 30

FNA1410; FNA1420;
FNA1430

Unit 5 – Griots, Jazz and Hip Hop

Photography –
Composition

COM2205

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Photography – Outdoors

COM3245

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Music

NUNAVUT
Social Studies

Music

Media
Design and
Communication
Arts
Arts
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SUBJECT AREA
English

GRADE LEVELS /
COURSE CODES

SUBJECT

LESSON SERIES

English Language Arts

6,7,9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

English Language Arts 101, 20-1, 30-1

ELA1105; ELA2105;
ELA3105

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Social Studies

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

History

7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Issues in Canadian
Geography

CGD1D

Unit 3 – Little Burgundy Re-imagined

Canadian History Since
World War I

CHC2D, CHC2P

Unit 5 – Griots, Jazz and Hip Hop

History, Identity and
Culture

CHI4U

Unit 5 – Griots, Jazz and Hip Hop

World History, The West
and the World

CHY4C

Unit 5 – Griots, Jazz and Hip Hop

Music

7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Music

AMU10, AMU20

Unit 5 – Griots, Jazz and Hip Hop

Music

AMU3M, AMU4M

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Visual Art

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

Media Art

ASM20

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Dance

ACT10, ACT20

Unit 5 – Griots, Jazz and Hip Hop

Drama

ADA10, ADA20

Unit 5 – Griots, Jazz and Hip Hop

Integrated Arts

ALC10, ALC20

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now; Griots,
Jazz and Hip Hop; Unit 5 – Griots, Jazz and Hip Hop

Visual Arts

AVI10, AVI20

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

English Language Arts

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom";

English, Grade 10

ENG2D

Unit 5 – Griots, Jazz and Hip Hop

Applied English, Grade 10

ENG2P

Unit 5 – Griots, Jazz and Hip Hop

Literacy Skills, Reading and
Writing, Grade 10

ELS20

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom";

Interdisciplinary Studies

IDC3O/IDP3O

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop;

Interdisciplinary Studies

IDC4U/IDP4U

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 3 – Little Burgundy Re-imagined

ONTARIO
Social Sciences
and the
Humanities

Music

Arts

English

Interdisciplinary
Studies
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SUBJECT AREA

SUBJECT

GRADE LEVELS /
COURSE CODES

LESSON SERIES

PRINCE EDWARD ISLAND
Social Studies

7,8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

Canadian Studies

401A

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Geography

421A

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Geography

521A, 531A

Unit 3 – Little Burgundy Re-imagined

Canadian History

621A

Unit 5 – Griots, Jazz and Hip Hop

Music

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Instrumental Music

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Music

801A

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Visual Arts

6, 7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

Visual Arts

601A

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Technology
Education

Creative Multimedia

CMM 801

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 3 – Little Burgundy Re-imagined; Unit 5 – Griots, Jazz and
Hip Hop

English

English Language Arts

7, 8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

English Language Arts

10, 11, 12

Unit 5 – Griots, Jazz and Hip Hop

Geography, Citizenship and
History

Cycle 3 (6)

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Geography

Sec 1, 2

Unit 3 – Little Burgundy Re-imagined

History and Citizenship
Education

Sec 3, 4, 5

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Contemporary World

Sec 5

Unit 5 – Griots, Jazz and Hip Hop

Music

Cycle 3 (6), 7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Music

Sec 4, 5

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Visual Arts

Cycle 3 (6)

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Visual Arts

Sec 1, 2, 3

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Dance

Sec 4

Unit 5 – Griots, Jazz and Hip Hop

Drama

Sec 4, 5

Unit 5 – Griots, Jazz and Hip Hop

English Language Arts

Sec. 3, 4, 5

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 5 – Griots, Jazz and Hip Hop

Social Studies

Music

Arts

QUEBEC
Social Sciences

Music

Arts

English
Language Arts
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SUBJECT AREA

SUBJECT

GRADE LEVELS /
COURSE CODES

LESSON SERIES

SASKATCHEWAN
Social Sciences

Music

Arts

English
Language Arts

Social Studies

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Social Studies

8

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Social Studies

9

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

History 20

20

Unit 5 – Griots, Jazz and Hip Hop; Unit 1 – Hymn to Freedom

Canadian Studies 30

30

Unit 5 – Griots, Jazz and Hip Hop

Music

6, 7, 8

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Instrumental Jazz 10

10

Unit 5 – Griots, Jazz and Hip Hop

Instrumental Jazz 20, 30

20, 30

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Arts

6, 7, 8, 9,

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Drama 10

10

Unit 5 – Griots, Jazz and Hip Hop

Visual Art 30

30

Unit 5 – Griots, Jazz and Hip Hop

English Language Arts

9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-Focused – Little Burgundy Then and
Now

Media Studies 20

20

Unit 4 – Jazz Lab – Storytelling through Film and Jazz;
Unit 5 – Griots, Jazz and Hip Hop

English Language Arts
10, 20, 30

10, 20, 30

Unit 2 – Re-Focused – Little Burgundy Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

Social Studies

6

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Geography

12

Unit 3 – Little Burgundy Re-imagined

Social Justice

12

Unit 5 – Griots, Jazz and Hip Hop; Unit 1 – Hymn to Freedom

Music

6,7

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"

Composition and
Technology

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Jazz Band

11,12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Vocal Jazz

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Visual Arts

8

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now

Dance General

9, 10

Unit 5 – Griots, Jazz and Hip Hop

Drama- Film and Television

11, 12

Unit 4 – Jazz Lab – Storytelling through Film and Jazz

Media Arts

11, 12

Unit 5 – Griots, Jazz and Hip Hop; Unit 4 – Jazz Lab –
Storytelling through Film and Jazz

English Language Arts

8, 9

Unit 1 – Lyrical Learning – Oscar Peterson's "Hymn to
Freedom"; Unit 2 – Re-FOCUSED – Little Burgundy, Then and
Now

English Language Arts

10, 11, 12

Unit 2 – Re-FOCUSED – Little Burgundy, Then and Now;
Unit 5 – Griots, Jazz and Hip Hop

YUKON
Social Studies

Music

Arts

English
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